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COURSE OVERVIEW 

 
 
Exceptional children differ from typically-developing children to such an extent that an individualized 
curriculum and education program is required to meet their educational needs.  On one end of the spectrum are 
children with severe disabilities and on the other are children who demonstrate outstanding academic 
achievement.  The children that are in between are those that you will likely encounter the most in a regular 
education classroom.  The majority of children receiving special education have mild disabilities, and roughly 
75% of students with disabilities receive at least part of their education in regular classrooms. 
 
Both regular and special educators are responsible for insuring that the needs of exceptional children are met.  
Effective educational programs must be cooperatively and collaboratively planned and implemented.  Regular 
education teachers can expect to be involved in teaching exceptional children to some degree.  An emphasis of 
this course will be to equip you to detect and describe the behaviors and learning styles, which may suggest the 
presence of particular challenging conditions and/or special talents.  You will also identify basic information, 
materials, and teaching approaches, which can be useful to the regular classroom teacher in meeting the needs 
of exceptional students.  
 
Special education is an outgrowth of the civil rights movement of the late 60’s and early 70’s.  In landmark 
legislation in 1975, PL 94-142, the Federal Government established that a free and appropriate public education 
(FAPE) is the right of all students in the least restrictive environment (LRE).  This law is now known as IDEIA 
(Individuals with Disabilities Education Improvement Act).  In this course, you will be able to understand the 
historical, philosophical, social and legal foundations which under gird current special education programs.  
You will also be able to describe the system of rights and obligations, which is designed to assure appropriate 
special education services and the place of the regular classroom teacher in this system.  
 
 

IMPORTANT NOTE TO THE STUDENT 
This course has been written specifically using TaskStream as course management software.  A Directed 
Response Folio (DRF) on TaskStream has been set up for this class with all assignments, articles, and rubrics 
attached.  It is recommended that you download your assignments and articles from TaskStream rather than 
using the ones in this manual.  You will submit all assignments on TaskStream.  No paper or email assignments 
will be accepted.  When assignments are submitted to TaskStream, a rubric is triggered, thus enabling your 
instructor to grade the assignment and award points.   
 
If your instructor is not utilizing TaskStream for course management, you will be notified.  You can access all 
assignments, articles, and rubrics at the course website: 
http://www.taskstream.com/main/?/wright193/ED330RIntroductiontoSpecialEducation.html  
The password is: ED330R. 
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COURSE SYLLABUS 

Course Description 
A survey course considering students with specific learning disabilities, cognitive impairment, visual 
impairment, hearing impairment, physical problems, emotional/behavior problems, speech and language 
development, other health impaired, traumatic brain injury, attention deficit, and autism.  Those who are 
culturally diverse and gifted will also be examined.  This course will cover early childhood through 
transition programs for individuals with disabilities.  A minimum of twelve hours of field experience is 
required. 

 

Course Objectives 
A. Understand areas of student exceptionality 
B. Be cognizant of the historical and legal perspectives surrounding “special education” 
C. Understand the roles and responsibilities of educators in “special education” procedures 
D. Participate knowledgeably and effectively in IEP meetings 
E. Make appropriate modifications for students with exceptionalities 
F. Provide support and information to families of students with exceptionalities 

 

Required Textbooks and Web Resources 
 

Hallahan & Kauffman; Exceptional Learners: Introduction to Special Education (with Cases for 

Reflection and Analysis and MyEducationLab), 11/E.  Prentice Hall.  ISBN: 9780136067931 
*Textbook note: This package includes the Cases for Reflection and Analysis book (which we will use) 
and MyEducationLab (which we will not use).  The student is responsible for the readings assigned from 
the 11th edition. 
 
Hallahan, Kauffman & Pullen; Cases for Reflection and Analysis.  Prentice Hall.   

 10th edition ISBN : 0205466192 11th edition ISBN: 9780205609659 
*Textbook note: The cases are the same whether you purchase the Cases book in the package above 
(11th edition) or buy the 10th edition. 
 
Shaywitz, Sally; Overcoming Dyslexia.  Knopf.  ISBN: 0679781595 
 
Winebrenner, Susan; Teaching Kids with Learning Difficulties in the Regular Classroom.  Free Spirit 
Publishing.  ISBN: 1575422077 

 
TaskStream subscription  www.taskstream.com  
 
Special Education email newsletter subscriptions.  You are to subscribe to the following free email 
special education email newsletters.  Each week, one of more students will report on current special 
education topics they find interesting and/or provocative. 
CEC SmartBrief: http://www.smartbrief.com/cec/  
LD Newsline Weekly: http://www.ldonline.org/ldnewsletters/ldnewsline 
Special Ed Advocate Newsletter: http://www.wrightslaw.com/subscribe.htm 
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Course Outline 
 
Prior to Session 1, work on: 

• Weekly PIP “Faith, Christianity, and the Disabled” 
• Sp Ed RR1 
• Quizzes 1, 2 

______________________________________________________________________________ 
Session 1 Text Readings: 

 1. Exceptionality and Special Education 
Winebrenner: 62-63 
Case: The Red Belt 
 

 2. Integration, Inclusion, and Support of Positive Outcomes 
Case: Should I Take Juanita Pope? 

  
Additional Readings: 

  • Special Education Acronyms 
• http://www.wrightslaw.com/idea/art/iep.roadmap.htm 

  The following are to be used for the “Faith…” PIP: 
  • “Fear Not the Disabled” http://www.christianitytoday.com/34100  

• “Stumbling After Jesus” Found on TaskStream or course website. 
• “Useless Eaters”  Found on TaskStream or course website. 

  • http://www.regent.edu/acad/schedu/uselesseaters/ 
• “Racing Towards Inclusion” 
 
Assignment Due in class: 
• From your readings and personal reflections, prepare a rationale for both the pro and con 
position on inclusion.  Your rationale will not be turned in.  During class, we will have a 
“Fishbowl Discussion of Inclusion” in which the students will have the opportunity to defend 
each side of the issue. 
 
Assignments Due on TS: 
• Weekly PIP “Faith, Christianity, and the Disabled” 
• Sp Ed RR1 
• Quizzes 1, 2 
 
For Session 2, work on: 
• Sp Ed RR2 and “Inclusion” PIP 
• Special Education Acronyms for quiz 
• Secure a special educator willing to serve as your Cyber Mentor. 

• Contact Minnie Price, Field Experience Associate, at 847-317-8184, to arrange your twelve 
special education observation hours.  Your observation may also be approved by your 
instructor. 

• 5 Minute Website Tours – Disability Ministries – for next week. 
• Download information from TS for Special Education Resources Folio. 

______________________________________________________________________________ 
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Session 2 Text Readings: 
 3. Multicultural and Bilingual Aspects of Special Education 

Case: http://www.hfrp.org/publications-resources/browse-our-publications/bilingual-voices-and-
parent-classroom-choices 

 
4. Parents and Families 
Winebrenner: Ch. 14 
 
5. Learners with Intellectual and Developmental Disabilities 
Case: What Do We Do With Jim? 
 
Additional Readings: 
http://www.colorincolorado.org/  Peruse the site and choose an article to interact  
with for next week’s PIP. 

 
Assignments Due on TS: 
• Weekly PIP – “Inclusion” 
• Sp Ed RR2 
• Quizzes 3, 4, 5 
 
In class: 
• Quiz – Special Education Acronyms 
• 5 Minute Website Tours – Disability Ministries 
 
For Session 3, work on: 
• Sp Ed RR3 and “ELL and Special Education” PIP 
• Begin the  Cyber Mentor interviews. 
• Special education observation.  Begin work on your Fieldwork report. 
• Begin work on Special Education Resources folio on TS. 
• Download information from TS for Special Education Resources Folio. 

______________________________________________________________________________ 
Session 3 Text Readings: 

 6. Learners with Learning Disabilities 
Winebrenner: Ch. 3, 84-115 
Case: How Did We Miss Jack All These Years? 

   
Additional Readings: 

  • Sally Shaywitz – Chapters 1 – 7 
  • Rick LaVoie - “How Difficult Can This Be?” 
 

Assignments Due on TS: 
• Weekly PIP – “ELL and Special Education” 
• Sp Ed RR3 
• Quiz 6 
 
For Session 4, work on: 
• Sp Ed RR4 and “Specific Learning Disabilities” PIP 
• Continue Cyber Mentor interviews. 
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• Ongoing work on Special Education Resources folio on TS. 
• Ongoing completion of twelve special education hours and Fieldwork report. 
• 5 Minute Website Tours – Assistive Technology – for next week. 
• Download information from TS for Special Education Resources Folio. 

______________________________________________________________________________ 
Session 4 Text Readings: 

 9. Learners with Communication Disorders 
Winebrenner: Ch. 7 
Case: Albert Says What? 
 

 10. Learners Who Are Deaf or Hard of Hearing 
Winebrenner: 33-35 
Case: Least Restrictive for Whom? 
 

  12. Learners with Autism Spectrum Disorders 
Winebrenner: 31, 39 
Case: Getting To Know Chase 

  Excerpt from “Born on a Blue Day” by Daniel Tammett (Found on TaskStream or course website.) 
 

In class: 
• 5 Minute Website Tours – Assistive Technology 

 
Assignments Due on TS: 
• Weekly PIP – “Specific Learning Disabilities” 
• Sp Ed RR4 
• Quizzes 9, 10, 12 
 
For Session 5, work on: 
• Sp Ed RR5 and “The Loss of a Child” PIP 
* Complete the Cyber Mentor interviews. 
• Ongoing work on Special Education Resources folio on TS. 
• Ongoing completion of twelve special education hours and Fieldwork report. 
• Pick out a lesson plan and bring to class next week for group adaptation work. 
• Download information from TS for Special Education Resources Folio. 

______________________________________________________________________________ 
Session 5 Text Readings: 

 11. Learners with Blindness or Low Vision 
Winebrenner: 34 
Case: The Reluctant Collaborator 
 

 13. Learners with Low-Incidence, Multiple, and Severe Disabilities 
 Case: Who Will Help Patrick? 
 

  14. Learners with Physical Disabilities and Other Health Impairment 
  Case: Praying for a Miracle 
 

Additional Reading:  
• “The Loss of a Child” 
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Assignments Due on TS: 
• Weekly PIP – “The Loss of a Child” 
• Sp Ed RR5 
• Quizzes 11, 13, 14 

 
For Session 6, work on: 
• Sp Ed RR6 and Summative PIP 
• Ongoing work on Special Education Resources folio on TS. 
• Ongoing completion of twelve special education hours and Fieldwork report. 
• Download information from TS for Special Education Resources Folio. 

______________________________________________________________________________ 
Session 6 Text Readings: 

 7. Learners with Attention Deficit Hyperactivity Disorder 
Winebrenner: 22, 31, 39 
Case: More Than LD 
 

 8. Learners with Emotional or Behavioral Disorders 
Winebrenner: Ch. 13 
Case: Never Give Up 
 

  15. Learners with Special Gifts and Talents 
Winebrenner: 18, 28, 29-30 
Case: Filling Mr. K’s Shoes – Not! 

 
Assignments Due on TS: 
• Summative PIP - “What I understand Special Education to be about: How I have developed, 

challenged and grounded my thinking about special children.” 
• Sp Ed RR6 
• Quizzes 7, 8, 15 
 
Assignment Due in class: 
• Choose a lesson plan and bring it to class.  Small groups will be adapting lesson plans to meet 
the needs of specific groups of children with special needs.  Possible sites for your use include: 
www.eduref.org    www.edhelper.com 
www.teachers.net/lessons  www.education-world.com/a_lesson 
www.lessonplanz.com  www.lessonplansearch.com 
http://www.lessonplanspage.com/  http://www.lessonplanet.com/  

 
Assignments Due on TS no later than one week after Session 6: 
• Fieldwork Report 
• Special Education Resources Folio 
• Cyber Mentor Interviews Report 
• Course Evaluation: Please take a few minutes to evaluate this course online. We value your 
thoughtful and individual feedback about your experience in our courses, and we use this information to 
assess and change our program as needed. Since some of our most valuable changes have been initiated 
through the course evaluations, we ask you to provide your input, which is anonymously added to our 
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database. The online feature allows us to aggregate and disaggregate information to help the School of 
Education faculty make curricular decisions based on the historical trends and suggestions of multiple 
cohorts of students. To complete the survey, go to the following address: 
http://www.surveymonkey.com/s.asp?u=66096842317 and follow the prompts to find this course. When 
you have completed the survey, you will be prompted to print a verification form.  Please print this form, 
turn it into a PDF, and submit it on TS. 
 

General and Professional Expectations: 
 
A. The Candidate will conduct herself or himself in a Christ-like manner.  Thanks for respecting your 
colleagues in class.  Talking should be avoided when others are speaking.  You can’t have input and output at 
the same time!  Comments made in class should be those which reflect the instruction, discussion, or question at 
hand.  Be attentive in class at all times.  If you are monitoring a family emergency, leave class to place or take a 
phone call.  Laptops are for class work only – no networking, emailing, or shopping.  There may be times you 
will asked to close your laptops during class. 

 
B. The Candidate will be in attendance for each class meeting and will come to class on time. 
Because of the accelerated and collaborative nature of the REACH to Teach courses, students are required to attend 
every class session.  Missing a single class means a significant portion of the contact with the faculty member and 
the learning community has been lost.  For this reason, in all REACH to Teach courses, students missing one 
class session will be penalized one full letter grade.  Any student missing more than 30 minutes of a course session 
will be considered absent for the full course session and will receive a grade deduction of one-half to one full letter 
grade.  This includes the accrual of missed class time due to chronic late arrival.  Students missing more than one 
class period will receive no credit for the class and a grade of F will be recorded.  The course must then be 
retaken in order to receive credit.  In addition, students may miss no more than two class sessions in a given 
semester, regardless of the circumstances.  If a student misses more than two class sessions during a given semester, 
the student is required to meet in person with the REACH to Teach Student Services Coordinator to discuss 
continuance in the program.  Students are responsible for monitoring their own attendance to make sure they do not 
exceed two classes per semester.  The REACH registrar will also monitor attendance and notify the REACH to 
Teach Student Services Coordinator when a student exceeds two absences for a given semester.  Students who miss 
three consecutive course sessions without prior notification to the REACH to Teach registrar will be dropped from 
the program and will need to apply for readmission. 
 
C. The Candidate will participate in class activities. 
Readings: Let’s be honest – every instructor expects you to complete the assigned readings before each class 
period.  I am expecting no less – but you probably figured that out already.  The 20 hours of outside study per 
class session that is expected in the RTT program will be devoted to the readings and assignments.  
Participation: In preparation for your future as a classroom teacher, you need to actively participate in class.  
This means you need to come to class with assignments and readings completed.  If you are usually content to 
sit back and let others talk in class, challenge yourself to join the discussions each class session.  Ask some 

questions.  Share an experience related to the topic.  You are entering a profession which requires you to talk in 
front of students each and every day.  You will be earning a significant amount of points via the 
Participation/Professionalism Journal.  Because learning is an active and engaging cognitive process, to get the 
most out of your class experience, you need to participate in the class activities.  At the end of each class, it will 
be your responsibility to assign points based on your participation.  There will be 1- 17 participation points 
given per session, up to a maximum of 100 points.  This equals 10 percent of your class grade. 
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D. The Candidate will do original work in this class. 
I expect honesty and integrity in all of your work in this class.  The college catalog says, “Trinity considers 
academic dishonesty in the forms of cheating and plagiarism to be serious academic infractions and a breaking 
of college Community Expectations.  An instructor may give a failing grade for the course based on deliberate 
cheating or plagiarism.  In such a case, the student may not drop the course prior to the announced last day to 
withdraw from a course” (p. 55).  If you have doubts about what constitutes plagiarism, see me or search the 
Web for information.  Here is one source that will provide concise and helpful information: 
http://www.indiana.edu/~wts/pamphlets/plagiarism.shtml 
 
PLAGIARISM is defined as using another person’s work or words as if they were one’s own without identifying the 

source.  Paraphrasing the written work of another author is a form of plagiarism and should be scrupulously avoided.  
Plagiarism will not be tolerated in any form.  This includes in written papers, exams, or oral presentations. 
CHEATING, is defined as any form of fraud or deception that results in a better grade or even a better impression of the 

student’s performance than he/she actually earns or deserves.  Aiding or treating a fellow student with either favoritism 
or unfairness by a student leader in the class is also considered to be cheating. One or both parties may be held 
responsible.  Cheating will not be tolerated in any form. 
INCIDENTS OF PLAGIARISM OR CHEATING will be dealt with severely by the instructor.  The penalty will include, at 
least, failure of the assignment(s) involved, but could include failure of the course.  All incidents of plagiarism and 
cheating will be reported in writing to the Academic Dean,  who has the authority to undertake further disciplinary 
measures in accordance with TIU policy on community standards violations. 
 
E. “The Competent Candidate will” hand in work on time. 
One preparation for the rigors of the teaching profession is evidenced by submitting your work to TaskStream  
before class on the day that it is due.  Make sure you submit your assignment or a Grace Credit, otherwise you 

will receive 0 points for the assignment.  If you are sick, you still need to submit the assignment or Grace 

Credit.  If you have any difficulty with TS, do not hesitate to call them at 800-311-5656.  They are kind, 
knowledgeable, and very helpful.  Do not miss a deadline due to not calling for help.  Current help times are on 
the TaskStream website. 
 
Requests for incomplete grades must be submitted in writing prior to the end of the course to the instructor, 
who will forward the request to the Dean of the College of Arts & Sciences for approval.  Only the Dean may 
approve a grade of incomplete. 

 
F. The Candidate will not earn extra credit in this class. 
No extra credit, outside of unused Grace Credits.  Thoughtful and in-depth completion of assignments will yield 
more understanding and garner more points. 
 
G. The Candidate will proofread written work for correct spelling, punctuation, and grammar. 
Because you are preparing to be teachers, it is imperative that you get in the habit of checking your written 
work for accuracy.  If you don’t, some of the parents of your students will do it for you and bring it to your 
attention.  Trust me, it happens, and it happened to me.  Correct spelling, punctuation, and grammar will count 
on all assignments.  Have someone proofread your work if you need an extra set of eyes looking at your papers.  
You can also visit the Footnotes tutoring center in Johnson Hall on campus.  NOTE: The course grade will 
reflect the level of writing demonstrated in the written assignments, as well as the content.  Papers not 
demonstrating college level writing skills will receive a grade of “F.”  Quality of writing will be a significant 
component of all written assignments.  You are encouraged to edit and proofread all assignments. 
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H. The Candidate will gather artifacts for the portfolio. 
Each student in an ED course is required to maintain a portfolio which usually includes at least one sample product 
from each education course.  The Initial Portfolio has already been completed by you.  The Developmental Portfolio 
will be completed the semester prior to your Clinical Practice.  The Final Portfolio will then be completed during 
your Clinical Practice (Student Teaching). 

 

Grading Criteria 
Class Participation ............................................................................................................100 points 
Quizzes............................................................................................................................. 160 points 
Special Education Reading Responses ............................................................................240 points 
disability Presentation ......................................................................................................100 points 
Special Education Resources Folio ..................................................................................  50 points 
Cyber Mentor Interview .....................................................................................................80 points 
Personal Interaction Papers...............................................................................................180 points 
Class Evaluation……………………………….………………………………….……..  10 points 
Fieldwork Reports  .............................................................................................................80 points 
Total  ............................................................................................................................ 1000 points  
 
Grading Scale 
The final grade for the course will be largely assigned by a percentage determined by dividing the number of 
points by the total number of points possible.  The final grade is at the discretion of the professor.  Evaluation of 
your work is, of course, based on many factors.  The expectation is that all assignments will be completed.  
Missing assignments will likely lower your grade. 
 
A - Superior: indicates outstanding achievement in completeness and accuracy of comprehension, sustained 
and effective use of knowledge, independence of thought, originality, and ability to interrelate knowledge with 
other disciplines.  
B - Good: indicates above average achievement in respect to some, if not all, of the aforementioned factors.  
C - Satisfactory: indicates acceptable work such as may be expected from students of normal ability.  
D - Below Average: indicates a standard of work below that expected from students of normal ability.  
F - Failure: indicates that requirements were not satisfactorily fulfilled in a credit course. 
 
93-100% of total possible points  = A (930 – 1000) 
91-92% of total possible points  = A-  (910 – 929) 
89-90% of total possible points  =  B+  (890 – 909) 
83-88% of total possible points  =  B (830 – 889) 
81-82% of total possible points  =  B-  (810 – 829) 
79-80% of total possible points  = C+  (790 – 809) 
73-78% of total possible points  =  C (730 – 789) 
71-72% of total possible points  =  C-  (710 – 729) 
69-70% of total possible points  =  D+  (690 – 709) 
63-68% of total possible points  =  D (630 – 689) 
62% or lower       =  F  (609 and lower) 
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ASSIGNMENTS AND ACTIVITIES 

Reading Responses 
A weekly Reading Response, covering the assigned text chapters, is to be completed and submitted on 
TaskStream. 
__________________________________________________________________________________________ 

Quizzes 
Multiple choice quizzes, covering the assigned text chapter, are to be completed and submitted on TaskStream.  
There is one 10 question quiz for each chapter. 
__________________________________________________________________________________________ 

Fieldwork Hours 
Twelve (12) hours of fieldwork in a classroom with a special education teacher and IEP students is required by 
the state of Illinois.  For the purposes of this course, observations may be done in any classroom from early 
childhood through high school serving students with special needs (having an Individualized Education 
Program).  The observations may be completed at the same location, but different classroom sites are strongly 
encouraged.   
 
Copies of signed field experience logs must be uploaded on TaskStream as a pdf document only.  Do  not 
submit a tiff or a jpg as they are much larger documents and much, much slower in downloading on my end.  
The computer lab in McLennan and the Rolfing library have scanners that allow you to make a pdf at no cost 
and send it to your email address.  The Report of the Classroom Observations is due no later than one week 
after the last class.  Reminder: The earlier it’s turned in, the better!  Word to the Wise: You must complete this 

assignment to pass this class. 
__________________________________________________________________________________________ 

Special Education Resources Folio 
You will create an electronic portfolio of Annotated URLs on TS.  Each student will post a minimum of five (5) 
Annotated URLs to a TS Discussion Board for sharing with classmates. 
__________________________________________________________________________________________ 

Creative & Active Student Engagement disAbility Presentation  
• 40-45 minutes 
• Delivered via electronic presentation (PPT, Notebook software, TS, etc.) using SmartBoard 
• The website below contains resources for your presentation: 
http://www.taskstream.com/main/?/wright193/TIUSpecialEducationReferences.html  
 
Prior to the day of the presentation: 

• Each student will post a minimum of five (5) Annotated URLs to TS Discussion Board  
for classmates’ use in the Sp Ed Resources Folio on TS. 

 • Student Handout submitted to TS 
 
The day of the presentation: Student Handout utilized 
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• Short review of disability incorporating the case assigned to the disability. Use of Student Handout 
here is appropriate.  (15 minutes) 
• Purposeful & Active demonstration of 1 or 2 interventions from Winebrenner to be used by regular 
teacher (see disAbility information on TS).  This should be major portion of your presentation.  Do not 

slight this section.  Use of Student Handout here is also appropriate.  You may want to demonstrate with 
a small group in front.  (15-20 minutes) 
• Lead us on a tour a few of the websites you listed on the Discussion Board.  (10 minutes) 

 
You may also include: 
 • Welcoming Activity (see Winebrenner, Ch. 1 & 2)  • Disability Experience Activity 

• Short (5 minute) film clip • Page of helpful web links • Game 
• Role play   • Learning Centers 

 
Plan to bring your presentation on a jump drive to use in the classroom computer or bring your own laptop or 
present from TS.  Have PPT be the vehicle to deliver your lesson for the day.  It should take you from the start 
to the finish.     Remember, “As you teach, you learn” (Jewish Proverb). 

“The brain that does the work is the brain that learns.” 

“Comfort is not the goal of education.  Learning is the goal of education.” 
__________________________________________________________________________________________ 

Personal Interaction Papers (PIP) 
Based on the topic of the assignment given, write a paper of three or more pages where you personally interact 
with the reading.  This paper is not meant to be a critical, scholarly piece, but rather a personal interaction with 
the material.  Do not simply restate what you have read, but interact with the material so that your voice is 
surfaced and is clearly heard by you and the reader.  Consider the following questions.  This is not an 
exhaustive list, but rather thoughts to get you going.  Do not respond to each question in a list-wise fashion. 
 
• How has this reading/video influenced your thinking 
• What did you learn new and what do you plan to do with it 
• How can you apply this in your current and/or future life as a teacher? 
• What problematic areas did the reading raise for you? 
• Can you see yourself working with students who have this disability? 
• What do you want to do as a result of this information? 
• How can the information impact society or any of its institutions? 
• How can you use the information? • What can be changed for the better in the life of a child? 
• What unanswered questions do you have? • What struggle(s) do you have with the reading? 
 
• The more you dig in and interact with the reading, the more points you will potentially receive.  Make sure 
your voice is clearly heard.  Use the PIP formatted paper found on TaskStream. 
__________________________________________________________________________________________ 

Cyber Mentor Interviews 
You are required to contact an education professional to serve as a mentor for the duration of this course.  The 
cyber mentor must be a certified professional educator or administrator, who is willing to share experiences, 
insights and opinions with you.  The mentor must have experience in working with students with disabilities.  
Your mentor is not limited to special education teachers, but can be regular education teachers that have had 
experience with special needs students in their classes.  Three formal interviews are required.  These may be 
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conducted through e-mail, telephone or in person.  Use the TIU Special Education Cyber Mentor Report form 
found in this manual and on TaskStream. 
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SESSION ONE MATERIALS
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Reading Response #1 
ED 330R  Introduction to Special Education       Reading 
Response #1 
This form will expand as you type.  Use single spacing. 
  
Chapter 1: Exceptionality and Special Education 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: The Red Belt 

1. Arguments for including Tyler in the general education class. 
Response:  

2. Arguments against including Tyler in the general education class.   
Response:  

3. Evaluate the way Mrs. Collins handled the situation after Tyler took off his belt and had 
nothing to hold up his pants. 
Response:  

 
Chapter 2: Integration, Inclusion, and Support of Positive Outcomes 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Should I Take Juanita Pope? 

1. Who do you think should have been responsible for teaching Juanita? 
Response:  

2. What aspects of this case involve multicultural issues? 
Response:  

3. Whose attitudes and behavior do you find most troubling in this case – Juanita’s, the 
regular education teachers’ or Isabelle’s? 
Response:  
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** Look back at the questions you 
have raised in this RR.  Which 
one do you want me to answer? 

Question:  
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Special Education Acronyms - Quick Reference Guide 
You are responsible for memorizing the ones in bold. 

ADA  Americans with Disabilities Act 
ADHD   Attention Deficit Hyperactivity Disorder 
APE  Adapted Physical Education 
ASL  American Sign Language 
AT  Assistive Technology 
AYP  Adequate Yearly Progress 
BD  Behavior Disorders 
BIP  Behavioral Intervention Plan 
CI  Cognitive Impairment 
CP  Cerebral Palsy 
DB  Deaf-Blindness 
DD  Developmental Delay / Disability 
EC  Early Childhood 
ED  Emotional Disturbance 
ESL  English as a Second Language 
ESY  Extended School Year 
FAPE  Free Appropriate Public Education 
FBA  Functional Behavior Assessment 
FERPA Family Education Rights and Privacy Act 
HI  Hearing Impaired 
IDEA  Individuals with Disabilities Education Act IEP Individual Education Program 
IFSP  Individual Family Service Plan 
IQ  Intelligence Quotient 
LD  Learning Disability 
LEA  Local Education Agency 
LEP  Limited English Proficiency 
MR  Mental Retardation 
LRE  Least Restrictive Environment 
NCLB  No Child Left Behind 
ODD  Oppositional Defiant Disorder   OHI  Other Health Impaired 
OT  Occupational Therapy 
PDD  Pervasive Development Disorders 
PLP  Present Levels of Educational Performance 
PPS  Pupil Personnel Services 
PT  Physical Therapist 
RTI  Response to Intervention 
SEA  State Education Agency 
SI  Sensory Integration 
SL  Speech Language     SLP Speech Language Pathologist 
SLD  Specific Learning Disability 
SS  Standard Score 
TAT  Teacher Assistance Team 
TBI  Traumatic Brain Injury 
TDD/TTY Telecommunications Device for the Deaf / Text Telephone 
VI  Visual Impairment 
 



 

ED 330R  Introduction to Special Education (Student Manual 5.0)                                                         20 

 
Racing Towards Inclusion 

Article courtesy of multi'merica.com 
 
Dick and Rick Hoyt are a father-and-son team from Massachusetts who together compete just about 
continuously in marathon races. And if they’re not in a marathon they are in a triathlon — that daunting, 
almost superhuman, combination of 26.2 miles of running, 112 miles of bicycling, and 2.4 miles of swimming. 
Together they have climbed mountains, and once trekked 3,735 miles across America. 
 
It’s a remarkable record of exertion — all the more so when you consider that Rick can't walk or talk. 
 
For the past twenty five years or more Dick, who is 65, has pushed and pulled his son across the country and 
over hundreds of finish lines. When Dick runs, Rick is in a wheelchair that Dick is pushing. When Dick cycles, 
Rick is in the seat-pod from his wheelchair, attached to the front of the bike. When Dick swims, Rick is in a 
small but heavy, firmly stabilized boat being pulled by Dick. 
 
At Rick’s birth in 1962 the umbilical cord coiled around his neck and cut off oxygen to his brain. Dick and his 
wife, Judy, were told that there would be no hope for their child’s development. 
 
"It’s been a story of exclusion ever since he was born," Dick told me. "When he was eight months old the 
doctors told us we should just put him away — he’d be a vegetable all his life, that sort of thing. Well those 
doctors are not alive any more, but I would like them to be able to see Rick now." 
 
The couple brought their son home determined to raise him as "normally" as possible. Within five years, Rick 
had two younger brothers, and the Hoyts were convinced Rick was just as intelligent as his siblings. Dick 
remembers the struggle to get the local school authorities to agree: "Because he couldn’t talk they thought he 
wouldn’t be able to understand, but that wasn’t true." The dedicated parents taught Rick the alphabet. "We 
always wanted Rick included in everything," Dick said. "That’s why we wanted to get him into public school." 
 
A group of Tufts University engineers came to the rescue, once they had seen some clear, empirical evidence 
of Rick’s comprehension skills. "They told him a joke," said Dick. "Rick just cracked up. They knew then that he 
could communicate!" The engineers went on to build — using $5,000 the family managed to raise in 1972 - an 
interactive computer that would allow Rick to write out his thoughts using the slight head-movements that he 



 

ED 330R  Introduction to Special Education (Student Manual 5.0)                                                         21 

could manage. Rick came to call it "my communicator." A cursor would move across a screen filled with rows 
of letters, and when the cursor highlighted a letter that Rick wanted, he would click a switch with the side of 
his head. 
 
When the computer was originally brought home, Rick surprised his family with his first "spoken" words. They 
had expected perhaps "Hi, Mom" or "Hi, Dad." But on the screen Rick wrote "Go Bruins." The Boston Bruins 
were in the Stanley Cup finals that season, and his family realized he had been following the hockey games 
along with everyone else. "So we learned then that Rick loved sports," said Dick. 
 
In 1975, Rick was finally admitted into a public school. Two years later, he told his father he wanted to 
participate in a five-mile benefit run for a local lacrosse player who had been paralyzed in an accident. Dick, far 
from being a long-distance runner, agreed to push Rick in his wheelchair. They finished next to last, but they 
felt they had achieved a triumph. That night, Dick remembers, "Rick told us he just didn’t feel handicapped 
when we were competing." 
 
Rick’s realization turned into a whole new set of horizons that opened up for him and his family, as "Team 
Hoyt" began to compete in more and more events. Rick reflected on the transformation process for me, using 
his now-familiar but ever-painstaking technique of picking out letters of the alphabet: 
" What I mean when I say I feel like I am not handicapped when competing is that I am just like the other 
athletes, and I think most of the athletes feel the same way. In the beginning nobody would come up to me. 
However, after a few races some athletes came around and they began to talk to me. During the early days 
one runner, Pete Wisnewski had a bet with me at every race on who would beat who. The loser had to hang 
the winner’s number in his bedroom until the next race. Now many athletes will come up to me before the 
race or triathlon to wish me luck." 
 
It is hard to imagine now the resistance which the Hoyts encountered early on, but attitudes did begin to 
change when they entered the Boston Marathon in 1981, and finished in the top quarter of the field. Dick 
recalls the earlier, less tolerant days with more sadness than anger: 
 
"Nobody wanted Rick in a road race. Everybody looked at us, nobody talked to us, nobody wanted to have 
anything to do with us. But you can’t really blame them - people often are not educated, and they’d never 
seen anyone like us. As time went on, though, they could see he was a person — he has a great sense of 
humor, for instance. That made a big difference." 
 
After 4 years of marathons, Team Hoyt attempted their first triathlon — and for this Dick had to learn to swim. 
"I sank like a stone at first" Dick recalled with a laugh "and I hadn’t been on a bike since I was six years old." 
 
With a newly-built bike (adapted to carry Rick in front) and a boat tied to Dick’s waist as he swam, the Hoyts 
came in second-to-last in the competition held on Father’s Day 1985. 
 
"We chuckle to think about that as my Father’s Day present from Rick, " said Dick. 
 
They have been competing ever since, at home and increasingly abroad. Generally they manage to improve 
their finishing times. "Rick is the one who inspires and motivates me, the way he just loves sports and 
competing," Dick said. 
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And the business of inspiring evidently works as a two-way street. Rick typed out this testimony: 
"Dad is one of my role models. Once he sets out to do something, Dad sticks to it whatever it is, until it is 
done. For example once we decided to really get into triathlons, dad worked out, up to five hours a day, five 
times a week, even when he was working." 
 
The Hoyts’ mutual inspiration for each other seems to embrace others too — many spectators and fellow-
competitors have adopted Team Hoyt as a powerful example of determination. "It’s been funny," said Dick 
"Some people have turned out, some in good shape, some really out of shape, and they say ‘we want to thank 
you, because we’re here because of you’." 
 
Rick too has taken full note of their effect on fellow-competitors while racing: 
"Whenever we are passed (usually on the bike) the athlete will say "Go for it!" or "Rick, help your Dad!" When 
we pass people (usually on the run) they’ll say "Go Team Hoyt!" or "If not for you, we would not be out here 
doing this." 
 
Most of all, perhaps, the Hoyts can see an impact from their efforts in the area of the handicapped, and on 
public attitudes toward the physically and mentally challenged. 
 
"That’s the big thing," said Dick. "People just need to be educated. Rick is helping many other families coping 
with disabilities in their struggle to be included." 
 
That is not to say that all obstacles are now overcome for the Hoyts. Dick is "still bothered," he says, by people 
who are discomforted because Rick cannot fully control his tongue while eating. "In restaurants - and it’s only 
older people mostly - they’ll see Rick’s food being pushed out of his mouth and they’ll leave, or change their 
table. But I have to say that kind of intolerance is gradually being defeated." 
 
Rick’s own accomplishments, quite apart from the duo’s continuing athletic success, have included his moving 
on from high school to Boston University, where he graduated in 1993 with a degree in special education. That 
was followed a few weeks later by another entry in the Boston Marathon. As he fondly pictured it: "On the day 
of the marathon from Hopkinton to Boston people all over the course were wishing me luck, and they had 
signs up which read `congratulations on your graduation!’" 
 
Rick now works at Boston College’s computer laboratory helping to develop a system codenamed "Eagle 
Eyes," through which mechanical aids (like for instance a powered wheelchair) could be controlled by a 
paralyzed person’s eye-movements, when linked-up to a computer. 
 
Together the Hoyts don’t only compete athletically; they also go on motivational speaking tours, spreading the 
Hoyt brand of inspiration to all kinds of audiences, sporting and non-sporting, across the country. 
 
Rick himself is confident that his visibility — and his father’s dedication — perform a forceful, valuable 
purpose in a world that is too often divisive and exclusionary. He typed a simple parting thought: 
"The message of Team Hoyt is that everybody should be included in everyday life. 
 
David Tereshchuk is a documentary television producer. He currently works for the United Nations. 
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July, 2007 
 

Stumbling After Jesus 
The Christian life was never meant to be a cakewalk. 
Stan Guthrie 
 
 
Recently, my eight-year-old son left Sunday school frowning. It seems a couple of his classmates had been 
making fun of me. (I have moderate cerebral palsy, a birth condition that causes my erratic gait.) That 
afternoon, I sat down with him over clear plastic cups, each filled with two scoops of Reese's ice cream, and 
asked if he was embarrassed. No, he was angry. I took a deep breath. At me? At God? No, at them. 
 
"What did you say to them?" I asked. "'If you do it again,'" he repeated, "'I'll tell your dads!'" 
 
The innate cruelty of children needs no documentation. And their loud questions, stares, and snickering are 
almost to be expected when they see me wobble across a room. Little materialists, they cannot grasp how God 
might be working in and through me. My son, however, probably taught his two fellow Sunday schoolers 
something of the fierce but unseen love of a boy for his father. 
 
Would I be happier without this physical disability? That's like asking a kid if he would like to ride a bike, play 
Little League baseball, or be on the swim team—all activities that I was denied while growing up in an 
otherwise active family. The answer is obvious. But there's a deeper question that our happiness-pursuing 
society too often overlooks: Would I be better off? 
 
It used to be that children with handicaps were hidden away or left to die; in some parts of the world, they still 
are. Perfection was the ideal. Then, as we became more enlightened, we accepted them, as Joni Eareckson Tada 
says, as normal parts of an abnormal, fallen world. With this awareness came wheelchair ramps, reserved, extra-
wide parking spaces, and federal laws designed to "level the playing field." However, having a disabled child 
still entailed sacrifice, most of which was bequeathed to parents. Well before the Americans with Disabilities 
Act, my mother was going toe-to-toe with school officials, advocating for my welfare. 
 
I'd like to think that the disabled soften the sharp edges of society, teach us kindness and humility, force us to 
look upward, and pull us away—if only temporarily—from our besetting narcissism. I believe my kids are 
learning tolerance and mercy, not because of anything I say or do, but merely through my unsteady presence. 
 
But just when we think we have reached the pinnacle of compassion, the old urge for physical perfection rears 
its well-coiffed head. And with the bright, shiny tools of science, we now possess the means to pursue it. 
Amniocentesis allows mothers to know whether the children they carry have Down syndrome. Those who 
choose to bring their less-than-perfect sons and daughters into the world—stamped though they might be with 
God's image—are looked upon as oddballs or, worse, irresponsible religious fanatics. 
 
The recent case of the late Emilio Gonzalez—a 19-month-old deaf, blind, and terminally ill child in Texas, 
whose parents had to fight to keep the hospital from pulling the plug because caring for him was deemed 
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"medically futile"—should remind us how quickly society can turn on the weak and defenseless. Why allow all 
that suffering? And why inconvenience the rest of us? 
 
With pre-implantation genetic testing, human embryo banks, and cloning, soon there will be no need to struggle 
or suffer. 
 
I worry about our society's desire to engineer trials out of existence. Sometimes, even we who decry the health-
and-wealth gospel forget that the Christian life was never meant to be a cakewalk, that discipleship requires 
suffering, and that spiritual victory presupposes struggle. Jesus, perfect man though he was, understood 
disability through bitter experience. Carrying the burdensome cross on the way to his execution, Jesus publicly 
stumbled and fell—a humiliation many of us "differently abled" are all too familiar with. 
 
Yet we continue to shrink from disability. Chicago Sun-Times film critic Roger Ebert has been battling cancer 
in his right jaw, along with advice from friends who say he should not attend his own film festival because of 
the way people would react to his gauze neck bandage and drooping jaw. Ebert will have none of it, noting, 
"We spend too much time hiding illness." 
 
No, disability is not good in itself. Jesus never celebrated affliction (though he did tell us to rejoice when we 
suffer persecution for being his disciples). Defeating the ugly shadows of life with the light of his coming 
kingdom, Jesus healed the lame, gave sight to the blind, and preached Good News to the poor. As Christians 
seek to be like him, we must not abhor those who suffer nor fear the trials that inevitably come our way. They 
are, to borrow an old phrase, means of grace. 
 
Only through suffering, disappointment, and death—and the rude remarks of children—are we weaned from the 
love of this world. There's more to life than happiness. 
 
 
 
 
 
 
"This article first appeared in (insert date) issue of Christianity Today. Used by permission of Christianity Today International, Carol 
Stream, IL 60188." 
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SESSION TWO MATERIALS 
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Reading Response #2 
 
ED 330R  Introduction to Special Education       Reading 
Response #2 
This form will expand as you type.  Use single spacing.  
 
Chapter 3: Multicultural and Bilingual Aspects of Special Education 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Bilingual Voices and Parent Classroom Choices 
http://www.hfrp.org/publications-resources/browse-our-publications/bilingual-voices-and-
parent-classroom-choices 

1. What issues does Ines face in this case 
Response:  

2. What school structures impede or facilitate Ines in helping Nina with homework? 
Response:  

 
 
Chapter 4: Parents and Families 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
 
Chapter 5: Learners with Intellectual and Developmental Disabilities 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
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Case: What Do We Do With Jim? 

1. In what ways was it appropriate for Frieda to let her classroom be used as a “time-out” 
for students in other teachers’ classes? 
Response:  

2. In what ways was it problematic for Frieda to let her classroom be used as a “time-out” 
for students in other teachers’ classes? 
Response:  

3. How would you have responded to Jim’s mother’s recommendation that you talk to Jim in a 
loud voice? 
Response:  

 
 
** Look back at the questions you 
have raised in this RR.  Which 
one do you want me to answer? 

Question:  
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SESSION THREE MATERIALS 
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Reading Response #3 

 
ED 330R  Introduction to Special Education       Reading 
Response #3 
This form will expand as you type.  Use single spacing.  
 
Chapter 6: Learners with Learning Disabilities 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
 
Case: How Did We Miss Jack All These Years? 

4. Should Jack have been identified as having a disability? 
Response:  

5. If Jack had been identified earlier in school as having significant problems (or a 
disability), how might subsequent problems have been prevented? 
Response:  

6. How might the teachers and school administrators have responded differently to Jack’s 
insistence on being involved in his younger brother’s behavior management? 
Response:  

 
 
Overcoming Dyslexia by Sally Shaywitz 
Chapter 1  The Power of Knowing 

1. How does Dr. Shaywitz describe reading on page 3? 
Response:  

2. What is her definition of dyslexia? 
Response:  

3. Where lie the roots of reading problems per Dr. Shaywitz? 
Response:  

4. How may children does she say that are affected by dyslexia? 
Response:  
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5. What is it important to do early on? 
Response:  

 
Chapter 2  The Historical Roots of Dyslexia 

1. What are some of the early findings regarding dyslexia? (Dates & Names) 
Response:  

2. What is one telltale sign of dyslexia? 
Response:  

3. Why are “far too few poor children with the same” reading difficulties ever noticed? 
Response:  
 

Chapter 3  The Big Picture 
1. What is the Connecticut Longitudinal Study? 

Response:  
2. Why was Kerri Schwalbe not eligible fore special education? 

Response:  
3. According to the US Department of Education, what % of children are receiving special 

education for reading? 
Response:  

4. According to the Connecticut Longitudinal Study, now many children were affected by 
reading disabilities? 
Response:  

5. What happens to dyslexia over time? 
Response:  

 
Chapter 4  Why Some Smart People Can’t Read 

1. Where the core weakness for dyslexia in the language system?  
Response:  

2. What is going on with phonemes for children with dyslexia? 
Response:  

3. What do children with dyslexia fail to appreciate? 
Response:  

 
Chapter 5  Everyone Speaks, but Not Everyone Reads 

1. What percentage of students learn to read without much difficulty? 
Response:  

2. What must young children develop to become readers? 
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Response:  
3. What are the most significant and consistent markers of dyslexia in childhood? 

Response:  
4. What is the best predictor of the ability to read words accurately or quickly? 

Response:  
5. What is the Sea of Strengths Model of Dyslexia? 

Response:  
 
Chapter 6  Reading the Brain 

1. What is aphasia? 
Response:  

2. Describe Broca’s area. 
Response:  

3. Describe Wernicke’s area. 
Response:  

4. What is acquired alexia? 
Response:  

5. What is developmental dyslexia? 
Response:  

6. In what way is the fMRI useful in dyslexia research? 
Response:  

 
Chapter 7 The Working Brain Reads 

1. Why are nonsense words used in brain imaging research? 
Response:  

2. Which brain hemisphere is associated with language? 
Response:  

3. What do studies tell us about the use of brain pathways in dyslexic readers? 
Response:  

4. What part of the brain is used heavily in reading? 
Response:  

5. What change in brain activation occurs with age? 
Response:  

6. What happened in the brain of the students who received one year of reading intervention? 
Response:  
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** Look back at the questions you 
have raised in this RR.  Which 
one do you want me to answer? 

Question:  
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How Difficult Can This Be? 
  
By Richard Lavoie 
 
In the author's workshops, participants wind up frustrated, angry, and in tears — and finally understand what 
having a learning disability means. 
 
My awakening to the challenges faced by children with learning disabilities occurred nearly 30 years ago, on an 
autumn morning in 1972. At the time, I was already involved in the field — as a recently certified teacher at a 
small school in Massachusetts for kids with learning disabilities. I still had much to learn. 
 
Craig was a 13-year-old student with severe dyslexia and language deficits. He was a very motivated and 
likable kid who was exceptionally eager to please, and we had a great relationship. I was assigned as his tutor, 
and in that role it was my job to teach him the language arts. No small task. 
 
At the end of class one morning, I asked him to write a 150-word composition for the next day. Considering his 
difficulties with written language, the topic I selected was one of his favorites. "Write about your dog," I 
suggested. 
 
Craig submitted his essay to me the next morning, and that evening I began correcting the errors. Armed with 
my red pencil, I highlighted and corrected every misspelling, punctuation error, and capitalization mistake. I 
commented on the inconsistent slant of his handwriting and his failure to adhere to the right-hand margin. 
 
When I arrived at my classroom the next morning, I was surprised to find Craig waiting for me. "Did you read 
my composition, Mr. Lavoie?" he asked eagerly. "Did you like it?" 
 
"Sure did," I responded. "I was glad to see that you used some of our new vocabulary words. But, Craig, we 
need to talk about some of the mistakes you made." 
 
I placed the composition on the desk and began reviewing the corrections. As I looked over at Craig, I could see 
tears forming in his eyes. I had seen Craig in countless tough spots, but I had never seen him cry. 
I stopped and asked what was wrong. "I know that you're doing your job, Mr. Lavoie," he said. "I know that 
these are real mistakes on this paper. But I stayed in my dorm for an hour after study hall to proofread my story. 
I reread it four times. And look at all the mistakes that I missed." 
 
I gently placed my hand on his shoulder, looked him in the eyes, and proceeded to say the dumbest thing that I 
have ever said to a student. "It's okay, Craig," I said softly. "I know how you feel." 
 
Craig stood up and said — with uncharacteristic anger and frustration — "The heck you do! Tell me that you'll 
help me, tell me that you feel bad for me, but don't tell me that you know how I feel! You have no idea how I 
feel!" 
 
As he stormed from the room, I came to recognize — for the first time — the great irony of the teaching 
profession: Those of us who teach school usually did well in school ourselves and enjoyed the experience — 
why else would we return to the classroom to make our living? Therefore, the kid whom we can best understand 
— to whom we can relate most — is the one who does well in school and enjoys being there. The school 
newspaper editor. The class treasurer. The soccer captain. The honor student. 
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Conversely, the kids whom we understand the least are the kids who need us the most. The struggler, the 
special-education student, the failure . . . Craig. 
 
It took several weeks to repair the damage I caused to Craig's self-esteem and our relationship. I learned much 
from that incident, and made a commitment to do all that I could to increase the sensitivity of teachers. Before 
we can fully understand the feelings of another person, perhaps we must first see the world as he or she does. 
 
Frustration, Anxiety, and Tension 
The F.A.T. City workshop and video are my contributions to the important process of understanding learning 
disabilities. F.A.T. stands for Frustration, Anxiety, and Tension — and that's exactly what the participants 
experience. This workshop and video provide teachers, parents, caregivers, and siblings with the opportunity 
actually to experience the emotions and stresses that children with learning disabilities face daily. By using 
simulations and contrived activities as models (for example, telling a story without using any words that contain 
the letter N), the participants temporarily experience the frustration, anxiety, and tension that is the lifestyle of 
students with special needs. 
 
For the first time in years, these parents and educators are asked to sit on the other side of the teacher's desk. 
They are required to recite aloud and complete timed spelling and writing activities under great pressure. I play 
the role of an unforgiving — and uninformed — teacher. I yell. I scold. I ridicule. I interrupt. I embarrass. ("Try 
harder!" "Pay attention!" "Are you trying to be funny?" "Why can't you do this? Everyone else can." ) I recall 
the results with myriad emotions: 
 
    * The elementary-school principal who stormed out of the workshop . . . only to be found crying in his office 
about his own long-undiagnosed learning disorder; 
    * The divorced dad who left the workshop and drove directly to the airport to fly to his son and hug him for 
the first time in 10 years . . . because he finally understood the boy; 
    * The tenured teacher who approached me to say, "I have been teaching school for 22 years . . . and 
tomorrow I am starting all over again!"; 
    * The teacher of English who mailed me all of her red pencils . . . with a note promising she would never use 
another one again.  
 
The workshop gives teachers the opportunity to "walk a mile" in the shoes of the students who invariably cause 
complications and disruptions in the classroom. By viewing the world through the eyes of the child, teachers 
gather insights into a child's troubling behaviors. As I often remind my audiences, "The pain that a troubled 
child causes is never greater than the pain that he feels." 
 
Save Now, Pay Later 
A school superintendent phoned me recently for counsel regarding a problem he was facing. Because of a 
budget cut, he had elected to eliminate the system's Early Identification Project, which pinpointed the district's 
"at risk" students at age five and provided readiness skills prior to kindergarten entry. What did I think? 
 
Upon hearing this, I was immediately mindful of a person I had met in my travels. Dan, a college student who 
had not been diagnosed with a learning disability until he was 20 years old, told me of an incident that had 
occurred when he was in first grade. Unable to master the reading process early on in the school year, he feared 
the reactions of his teachers and parents to his inability to "keep up." Dan soon came to realize that one of his 
classmates was also a nonreader, but that child was seldom criticized by the teachers or ridiculed by the other 
kids. The child was deaf. Because of this disability, his reading problems were deemed understandable. 
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Dan decided that the solution to his dilemma was to convince everyone that he, too, was deaf. For two months, 
he ignored loud noises, failed to respond when teachers called his name, and, at home, continually set his 
television at the highest volume possible. When his concerned parents took him to audiologists, he purposely 
failed the hearing evaluations. The pressure to read — as he put it, "to make the books talk" — lessened 
significantly. By the spring, Dan's father told him that the doctors were puzzled by his inexplicable hearing loss 
and had scheduled exploratory ear surgery and the removal of his adenoids. Dan actually went through with a 
surgical procedure that only he knew he did not need. 
 
An Early Identification Program would have diagnosed Dan and saved him from this trauma. The decisions that 
we make in our offices, classrooms, and conference rooms do have an impact on the children we have pledged 
to serve. 
 
A reporter once asked me, "If you could teach America's parents and teachers one single truth, what would it 
be?" "Simple," I responded. "We need to understand that kids go to school for a living. That's their job." What if 
you hated your job? What if your days were filled with conflict and you were misunderstood by your colleagues 
and superiors? What if you failed at nearly every task you were assigned? How would you react? This is the 
daily experience of a child with a learning disability. 
 
The next time a student with special needs disrupts your class, forgets his or her homework, or spills the milk, 
try to remember the sage observation of a 12-year-old who sadly told a teacher, "It's like my mind is a television 
set, but someone else is working the remote control. Sometimes my life just gets all scribbly." 
 
They need us to be at our best. They can't function, grow, or progress with anything less. 
 
 
Signs of a Learning Disability 
How do you spot a child who may have a learning disability? Although all children with learning disabilities are 
different, each shows at least two or three warning signs. If these signs are chronic or occur in clusters, they 
may indicate a problem. The checklist below, provided by the National Center for Learning Disabilities, in New 
York City, includes many common signs of a learning disability. Check the areas that are troublesome for a 
particular student. 
 
    Organization 
        * Knowing the time, date, and year         * Managing time 
        * Completing assignments          * Locating belongings  
        * Putting things in order          * Carrying out a plan 
        * Making decisions           * Setting priorities 
 
    Spoken or Written Language 
        * Learning or pronouncing words         * Discriminating between sounds 
        * Relating or writing stories          * Understanding questions 
        * Responding to questions          * Following directions 
        * Reading comprehension          * Spelling 
 
    Memory 
        * Remembering directions          * Learning math facts 
        * Learning new procedures          * Learning the alphabet 
        * Identifying letters           * Remembering names 
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        * Remembering events          * Studying for tests 
 
    Physical Coordination 
        * Manipulating small objects          * Learning self-help skills 
        * Cutting            * Drawing 
        * Handwriting            * Climbing and running 
        * Mastering sports 
 
    Attention and Concentration 
        * Completing a task 
        * Acting before thinking          * Waiting 
        * Restlessness            * Daydreaming 
        * Distractibility            * Carrying out requests 
 
    Social Behavior 
        * Making and keeping friends          * Impulsive behavior 
        * Low frustration tolerance          * Sportsmanship 
        * Accepting changes in routine         * Interpreting nonverbal cues   
        * Working cooperatively 
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SESSION FOUR MATERIALS 
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Reading Response #4 
 
ED 330R  Introduction to Special Education       Reading 
Response #4 
This form will expand as you type.  Use single spacing.  
 
Chapter 9: Learners with Communication Disorders 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Albert Says What? 

1. How would you classify and characterize Albert’s communication problems in light of 
chapter 9? 
Response:  

2. What evidence do you see that Albert had problems/disorders other than communication? 
Response:  

3. What might you do to manage Albert’s behavior is he is in your classroom? 
Response:  

 
 
Chapter 10: Learners Who Are Deaf or Hard of Hearing 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Least Restrictive for Whom? 

1. How would you interpret LRE in this case? 
Response:  

2. Do you agree that “Deafness is probably the most difficult disability with which to 
live”? 
Response:  
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3. What could teachers and parents have tried before making the residential school placement 
decision?  
Response:  

 
 
Chapter 12: Learners with Autism Spectrum Disorders 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Getting To Know Chase 

1. In what ways do you see Chase’s behavior as typical of the students described in chapter 
12? 
Response:  

2. What do you think of the way George McKenna thought of and responded to Chase? 
Response:  

3. Do you think that Chase would be successful being included in a general education 
classroom? 
Response:  

 
 
** Look back at the questions you 
have raised in this RR.  Which 
one do you want me to answer? 

Question:  
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SESSION FIVE MATERIALS 
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Reading Response #5 

 
ED 330R  Introduction to Special Education       Reading 
Response #5 
This form will expand as you type.  Use single spacing.  
 
Chapter 11: Learners with Blindness or Low Vision 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: The Reluctant Collaborator 

4. As a general education teacher, what are Ms. Cunningham’s responsibilities for 
accommodating the needs of a student with disabilities? 
Response:  

5. What do you think about placing students with some regular education teachers while 
avoiding others? 
Response:  

6. What might have made the collaboration between Louise and Ms. Cunningham more successful? 
Response:  

 
 
Chapter 13: Learners with Low-Incidence, Multiple, and Severe Disabilities 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Who Will Help Patrick? 

1. What are our ethical duties in cases like Patrick? 
Response:  

2. What aspects of this case illustrate multiple and severe disabilities? 
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Response:  
3. Do you think that Patrick’s teachers were using appropriate behavior management 

techniques?  Suggestions? 
Response:  

 
 
Chapter 14: Learners with Physical Disabilities and Other Health Impairment 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Praying for a Miracle 

4. Which do you think created greater problems for Peter – Korean identity or Christian 
faith?  
Response:  

5. What are the advantages of having Peter attend a special school? 
Response:  

6. You are the receiving teacher of Peter in a regular high school program.  What are your 
primary concerns? 
Response:  

 
 
** Look back at the questions you 
have raised in this RR.  Which 
one do you want me to answer? 

Question:  
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The Loss of a Child 

 
Used by permission of Edith Wasserman,  

former REACH student 
 
 I have been the resident manager of the Ronald McDonald House in Chicago for the past fifteen months.  The Ronald 
McDonald House acts as a home-away-from-home for the families of cancer victims and other critically ill children who 
receive treatment in nearby hospitals.  In addition to the financial and business aspects of running the House, my job 
requires me to act as counselor, listener, friend, and den mother to many of the families who enter our doors.  From my 
experience and personal research I have learned much about the needs of families in crisis.  I have learned how to offer 
comfort and support to parents in mourning.  I have learned how to identify and hopefully begin to meet the spiritual 
needs of families in trouble.  In the body of this paper I hope to relate my experiences, my reflections of those experiences 
and the general concepts I am able to formulate regarding families in anguish.   
  
 “My little Bobby is in a coma, and they don’t expect him to recover.  The brain wave scan indicates no activity 
within his brain.  They want my wife and I to pull the plug.  Will you pray with me?  We don’t know what to do?”  
Suddenly, dramatically, all of my neat little packages of abstract beliefs were transformed into a very concrete father who 
stood red and swollen-eyed before me.  All of the things that I so eagerly wished to believe as a Christian, things like God 
always healing, Christian’s children never dying, hearts never broken, I began to see these things as just the mere wishes 
they were while far more hard realities emerged in my experience. 
 
 Bobby was the first child who died during my experience as House Manager.  I had grown close to his parents in the 
week they had struggled to pull through his diagnosis and their eventual decision to pull the plug.  Bobby’s parents were 
both Christians, active in their church and school.  During their ordeal I offered them the only support I knew how to give.  
We prayed together, I interceded in prayer for Bobby continually, as well as for his parent’s wisdom in their decision 
making.  I had verses waiting in their room each morning and night to encourage them in the knowledge of God’s 
presence and power.  And though they wrote to me expressing how God had used me to fortify and comfort them with his 
presence, in myself I faced an overwhelming sense of inadequacy and failure in dealing with these broken people.  After 
all, what could I do?  What could I say?  What possible difference could I make in their experience?  I have since found 
that my reactions and questions were not uncommon, and I have also learned that there are needs to fulfill and differences 
to be made. 
  
 When a child becomes critically ill, the illness brings with it many pressures and needs.  There are the obvious 
medical needs, treatment and information; the financial needs, maybe mom and dad cannot work right now; the family 
needs, who will watch the other children who are in school.  And often times spiritual needs become evident.  I believe I 
can be a comfort to parents who are in this type of crisis in these ways: encourage their trust in God, that He is sovereign 
and is in control; emphasize the forgiveness we have because of Christ; instill real hope (not false hope); encouraged a 
sense of belonging in them; remind them of their physical needs; and finally and perhaps most difficult of all, mourn with 
those who mourn. 
 
 I have found that a parent often interprets their child’s illness in light of what their personal beliefs in God are.  A 
parent who does not truly know God cannot hold on to faith and therefore has little to offer his child in return.  These 
parents have no one larger than the situation to trust in, and therefore cannot truly support their children.  Erick Erickson 
has formulated in his observations that trust is essential for human relationships and also for faith and it is through this 
trust that a child relates to God.  Even at early stages of growth, infants benefit from their parent’s religious faith and 
commitment.  Erickson has stated: 
 

The parental faith which supports the trust emerging in the newborn, has throughout history sought its institutional 

safeguard...in organized religion.  Trust born of care is, in fact, the touchstone of the actuality of a given 

religion...The clinician can only observe that many are proud to be without religion whose children cannot afford 

their being without it. 
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 When there is no true knowledge of god and sometimes even when there is, a parent sees the illness of their child as a 
judgment or punishment for something they have done.  Usually, they express disappointment or anger at God for striking 
down their little one.  During our initial meeting a parent will usually talk about the present condition of their child.  It is 
at this point that I tell parents that I will be praying for them and their child.  I have a two-fold purpose in this; one, I want 
them to be assured of my prayers, and two, I am usually able to get a reading on their attitude towards God at this time. 
 
 Gigi Robin’s little girl has neuroblastoma.  This is a solid tumor and treatment requires surgery, chemotherapy, and 
radiation treatments in an attempt to keep the cancer from spreading to other areas.  I am reminded of Mrs. Robin’s 
response when I advised her of my prayers: “I am not sure that I want the help of a God who would punish my little baby 
like this.  Whatever I’ve done, He shouldn’t have punished my little girl.” It was my privilege to talk with this woman and 
allow her to consider other alternatives in her thinking.  We talked about the goodness and holiness of God and I told her 
of His love for children.  She needed to know that God takes no pleasure in the suffering of children but that Satan does.  
As Edith Schaeffer so eloquently detailed in her book Affliction, it was a mother who first realized the reality of a world 
into which sin had entered.  That first mother experienced the death of her son.  It was the “father of lies” that lay behind 
that death, and it is the same liar who delights in destroying young bodies and mothers’ hearts today.  As Mrs. Schaeffer 
states: 
 

Our personal afflictions involve the living God; the only way in which Satan can persecute or afflict God is through 

attacking the people of God. 
 
 I explained to Mrs. Robin that Christ’s mission on earth was to pay for all sin.  God had been pleased with Christ’s 
perfect sacrifice at Calvary and that there were no sins left unpaid.  Therefore Mrs. Robin’s daughter’s illness was not a 
punishment for sin because Christ had endured all punishment already.  I have seen this truth light up the eyes of parents.  
It is as if a burden is being lifted even in an at present unregenerate heart.  Gigi thanked me for those insights saying: “I 
have never thought of things in this way before.  That does make sense.  Thank you.” 
 
 A need that is always present with these families of critically ill children is the need to have hope.  As Larry Richards 
and Dr. Paul Johnson point out in their book Death and the Caring Community, one of the “Ten Commandments of 
Caring” is to “always hold out hope.”  These authors stated: 
 

However dark the situation, there is always something to be thankful for and something which can provide hope.  It 

may be simply the hope of getting strong enough to go home for a time.  But home is very important, and always a 

reality.   
 
 I might add a Christian is compelled to say Amen to this last statement, because with God there is always hope.  This 
is an ultimate reality.  The parents I see are not always looking for a large, final hope.  They are searching for pieces of 
hope, something to hold on to, something to get them through this day or that hour. 
 
 Katie Dunsmore came to me in tears.  Dustin had been doing remarkably well since his last shunt revision.  But 
suddenly, all of those forward strides were gone and his vital signs were deteriorating so rapidly that she was told he 
would not make it through the night.  Katie’s first child had died from an unrelated illness before Katie could ever hold 
him.  Now she stood before me weeping as she verbalized her anguish that she would lose another child who had never 
been allowed to be in her arms.  I could offer Katie hope, not false hope, such as a promise that if she believed strongly 
enough, Dustin would be made well.  I could not promise that God would allow her an opportunity to hold her son.  But I 
could promise her that God loved her and Dustin and that He is merciful and powerful.  We prayed together.  I asked God 
to give courage to Katie, to show mercy to Dustin, to defeat Satan in his attempt to destroy this family, and to give us an 
opportunity to praise Him in His ability to answer prayer.  Dustin survived that night and his progress continued at a 
tremendous rate.  The time he would need to be hospitalized was projected to be about one year, but he left for home in 
just six weeks.  I praise God for the day that Katie was able to bring Dustin to the House.  He was connected to an oxygen 
tank but he was alive and beautiful!  Katie told me they had chosen the name Dustin because it meant “valiant: one who 
comes from dark waters.”  That night I wrote the following poem for the Dunmore’s and left it in their room: 
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 I held God’s mercy in my arms today, 

 And His love shone out through clear blue eyes. 

 And I thought, Praise you God!  The protector of life. 

 And tears came, as I held in my arms, a boy named Valiant. 
 
We can always offer hope.  To do less is to limit God. 
 
 Parents often come to the House extremely exhausted and feeling out of place and afraid.  Very often they’re from 
other towns and cities and the thought of being without friends and family in a strange and notorious (yes, Chicago still 
has a reputation for violence) city compounds their fears.  It is at this point where the beauty of the Ronald McDonald 
House so clearly emerges.  Our parents get a sense that they are home.  They are encouraged to kick off their shoes and 
“let down.”  They won’t be rushed here or pushed aside.  They are given structure and a level of responsibility and these 
are two real anchors in a time where hospital life and separation bring disorientation and anxiety.  Families meet other 
families.  There is an instant bond between families because each shares a common goal, bringing their child home, and a 
common fear, my child’s wellbeing is out of my control.  It is in this environment that parents are encouraged to meet 
their physical needs.  Stress taxes the body to great extent.  Parents need to rest and to eat properly in order to battle 
fatigue and meet the demands that stress has placed on them physically.  “You look tired, go on and rest while I watch the 
kids.”  “Why don’t you come along and eat, I’ve made plenty.”  These are the simple things that can meet a need, that can 
mirror Christ’s concern and compassion.  I say these things as a reminder to myself.  I need to look for needs that I can 
meet, to share myself, and to serve God. 
 
 I have observed also that the stress of a critically ill child takes an enormous toll on relationships.  Judith Allen 
Shelley relates in her book, The Spiritual Needs of Children, that the actual statistics loom near ninety percent for 
marriages that end in divorce or separation where a critically ill child is involved.  Parents face great inner struggles and 
each expects their partner to react and cope in the same manner as themselves.  From my own experience I have observed 
a much greater incidence of denial on the part of fathers and this results in great frustration in the wife’s mind.  She 
interprets the father’s turning away and pulling back as a signal of this lack of concern or his lack of discernment.  These 
families must be reminded that each person must come to terms with the critical illness of their child in their own way.  
Sadly, many never come to terms with it.  I encourage families to seek out the social service agencies and resources 
available at the hospital.  I emphasize the value of making an appointment with a social worker where each member of the 
family can express their feelings, their expectations and their frustration with each other. 
 
 Sadly, there are those children who are not the miracle stories, who battle for life and lose their battle.  It is in this 
area that I have felt that I have been given the greatest amount of enlightenment.  At one time, I thought my role was to 
alleviate the grief of a mourning parent.  I needed to see that God is the one who will wipe away all tears, not me!  I need 
to be there to cry, to support, to console, and to show compassion, in whatever means God directs.  Compassion comes in 
many forms.  It is allowing the person to know that death is the enemy.  Death is cruel separation.  It is never 
compassionate to force a person to keep a spiritual, stiff upper-lip.  Death stings.  If I care for a family I will feel the sting 
of their loss.  I came to understand that I don’t need answers, and important phrases to pass along to grieving parents. In 
my efforts to learn how to be a comfort to grieving parents I talked with parents who had lost children in the past and 
asked them what were the things that were helpful to them and what did damage.  Most of these parents expressed their 
appreciation for people who just sat and listened, who held them and let them express their sorrow.  These parents are not 
looking for a cure for their pain.  Their pain and their sorrow will never disappear.  The intensity of the pain may diminish 
with time, but there will always be the aching sense of separation.  One woman told me how she wished she could have 
lashed out at her comforters who told her, “at least you have your other child.”  She related to me that, “I still have my 
Sony television, but what in the world does that have to do with losing Jill!” 
  
 Each family deals with their loss in their own way.  Much like the five stages of dying described by Dr. Elizabeth 
Kubler-Ross, families as well as individuals pass through a process of denial, anger, bargaining, depression and final 
acceptance.  This is not a one, two, three type of process.  Individuals of families may experience one or all of these 
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stages.  The prevailing fact that underlies all of this that people in grief need to be comforted.  They will need a 
compassionate listener, but they need the physical sense of being comforted as well.  This need is met through touching. 
  
 Jackie’s progress had slowed so that the doctors told her mother, Denise, and her grandmother, Lill, that Jackie would 
not go home until Christmas.  Suddenly late in October, Jackie began to slip and in a matter of days she died.  Then began 
my saddest of rituals, the heating of water for the teapot, the making of small sandwiches, and arranging the tray that 
would carry these things and pieces of pastry to a room where a family was mourning the death of the beloved child.  I 
enter the room where Denise and Lill are sobbing.  I place the tray on a nearby table and enter into their sadness.  I hold 
each one of them. I can remember holding Lill for a long time, stroking her hair, recounting her love for Jackie, and the 
bitterness of death.  In a future letter, Lill expressed how much those moments meant to her.  I was allowed to meet a deep 
human need.  What a privilege!  I must confess this privilege bears a personal price.  I dread the knock on the door at 3:00 
a.m. when parents explain that “our precious Kathy has left us.”  I have no words of explanation, but now I understand 
that they are not looking for them.  They are looking for someone to share their burden.  I can never say to a parent of a 
child who has just died, “I understand.”  Only a parent who has shared that experience can say those words.  Our parents 
refer to their group as, “the club nobody wants to belong to.”  I can always make sure that a family knows that their child 
is in heaven with the Lord.  A thought such as, “Imagine!  Shawn can walk again.  He’s probably walking with the Lord 
right now,” allows the family to know that their child is alive somewhere and being taken care of by a tender and loving 
God. 
 
 In summation, I have learned that families whose children are victims of critical illness need the support, comfort and 
prayers of the Christian community.  Through the experiences of my job I have been compelled to find approaches to 
meeting the needs of these families.  My resources have been the families themselves, the books I have mentioned, and in-
depth conversations with a death-counselor from Michael Reese Hospital in Chicago.  My greatest encouragement has 
come from God Himself, who ministers to me through His magnificent Word.  My closing thoughts come from Him:   
  

The Spirit of the Lord is upon me; because the Lord hath anointed me to preach good tidings unto the meek; he hath 

sent me to bind up the brokenhearted, to proclaim liberty to the captives, and the opening of the prison to them that 

are bound.  To proclaim the acceptable year of the Lord, and the day of vengeance to our God; to comfort all that 

mourn; To appoint unto them that mourn in Zion, to give them beauty for ashes, the oil of joy for mourning, the 

garment of praise for the spirit of heaviness, that they might be called trees of righteousness, the planting of the Lord, 

that He might be glorified.” ~ Isaiah 61:1-3. 

 

Not by might, nor by power, but by my spirit saith the Lord of hosts. ~ Zechariah 4:6 
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The Loss of a Child Study-Discussion Guide 

 
  
Parents who lose their children through death, or to a lesser extent through separation or handicaps, need help 
and understanding.  What can you learn from Edith Wasserman?  Use these questions to help you write your 
PIP. 
 
 1. What are normal parental reactions to death/illness/handicaps? 
 
 2. Why do counselors/teachers often feel inadequate to help them? 
 
 3. What are ways that parents bring God into the picture? 
 
 4. How can you hold out hope for parents”? 
 
 5. Why do marriages suffer strains over death/illness/handicaps?  Do you believe that there are 

different ways that a mother and father will respond to grief? 
 
 6. What do you think is the best way to helpfully respond to a parental sense of loss? 
 
 7. What are the Kubler-Ross phases people go through when dealing with severe loss?  Have you 

seen the process of helping those experiencing loss? 
 
 8. What is the significance of touching in the process of helping those experiencing loss? 
 
 9. Why is trying to explain loss ineffective while sharing the burden of loss actually helps? 
 
 10. Do you have some new or strengthened insights from reading and discussing this paper? 
 
 11. Are there unsettled issues as a result of reading this article or participating in the discussion? 
 
 12. What do these issues have to do with being a good teacher? 
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SESSION SIX MATERIALS 
 

 



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         49 

Reading Response #6 
 
ED 330R  Introduction to Special Education       Reading 
Response #6 
This form will expand as you type.  Use single spacing.  
 
Chapter 7: Learners with Attention Deficit Hyperactivity Disorder 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: More Than LD 

7. Why are SLD and ADHD hard to separate? 
Response:  

8. Was it appropriate for the teacher to introduce the idea of medication? 
Response:  

9. How might home and school have worked together during 1st and 2nd grade when Shannon was 
struggling? 
Response:  

 
 
Chapter 8: Learners with Emotional or Behavioral Disorders 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Never Give Up 

1. Did Ryan have a disability, or was he a gifted student whose behavior was somewhat 
problematic, but not a disability? 
Response:  
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2. What kind of accommodations should the teacher have made for the gifted students with 
disabilities? 
Response:  

3. To what extent should life experiences be taken into consideration when determining a 
student has a disability? 
Response:  

 
 
Chapter 15: Learners with Special Gifts and Talents 
Topics 
in 

chapter 

As you read, insert bullet points of Important, Interesting, 
or New knowledge for you.  These should be personal responses 
to the reading.  This section should be at least 1 page in 

length for each chapter. 

As you read, insert 
bullet points reflecting 
questions or comments you 
have on this material. 

 •  •  
 
Case: Filling Mr. K’s Shoes – Not! 

1. What particular instructional strategies do you think might have worked better with the 
8th graders? 
Response:  

2. Should Susan have taken a more authoritarian stance with her 8th graders? 
Response:  

3. What might Susan have asked David that might have helped her with the 8th graders? 
Response:  

 
 
** Look back at the questions you 
have raised in this RR.  Which 
one do you want me to answer? 

Question:  
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COURSE MATERIALS 
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Grace Credit #1 
 

Grace Credit #1 
 

 

1. You are issued four Grace Credits for this 
course. 
 
2. Each Grace Credit allows you to:  
 √ Turn in one assignment one class session 
late. 
 √ No point penalty. 
 √ No explanation required. 
 
3. You may use only one Grace Credit per 
assignment. 
 
3. This Grace Credit must be: 
 √ Submitted to TS in lieu of the assignment. 
 √ By due date. 
 
4. Assignment must be submitted before next class 
session.  
 
5. If assignment is not submitted by next class 
session: 
 √ 0 points are earned for the assignment. 
 √ It cannot be turned in for credit. 
 
6. Unused Grace Credits are worth10 extra points 
each. 
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Grace Credit #2 
 

Grace Credit #2 
 

 

1. You are issued four Grace Credits for this 
course. 
 
2. Each Grace Credit allows you to:  
 √ Turn in one assignment one class session 
late. 
 √ No point penalty. 
 √ No explanation required. 
 
3. You may use only one Grace Credit per 
assignment. 
 
3. This Grace Credit must be: 
 √ Submitted to TS in lieu of the assignment. 
 √ By due date. 
 
4. Assignment must be submitted before next class 
session.  
 
5. If assignment is not submitted by next class 
session: 
 √ 0 points are earned for the assignment. 
 √ It cannot be turned in for credit. 
 
6. Unused Grace Credits are worth10 extra points 
each. 
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Grace Credit #3 
 

Grace Credit #3 
 

 

1. You are issued four Grace Credits for this 
course. 
 
2. Each Grace Credit allows you to:  
 √ Turn in one assignment one class session 
late. 
 √ No point penalty. 
 √ No explanation required. 
 
3. You may use only one Grace Credit per 
assignment. 
 
3. This Grace Credit must be: 
 √ Submitted to TS in lieu of the assignment. 
 √ By due date. 
 
4. Assignment must be submitted before next class 
session.  
 
5. If assignment is not submitted by next class 
session: 
 √ 0 points are earned for the assignment. 
 √ It cannot be turned in for credit. 
 
6. Unused Grace Credits are worth10 extra points 
each. 
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Grace Credit #4 
 

Grace Credit #4 
 

 

1. You are issued four Grace Credits for this 
course. 
 
2. Each Grace Credit allows you to:  
 √ Turn in one assignment one class session 
late. 
 √ No point penalty. 
 √ No explanation required. 
 
3. You may use only one Grace Credit per 
assignment. 
 
3. This Grace Credit must be: 
 √ Submitted to TS in lieu of the assignment. 
 √ By due date. 
 
4. Assignment must be submitted before next class 
session.  
 
5. If assignment is not submitted by next class 
session: 
 √ 0 points are earned for the assignment. 
 √ It cannot be turned in for credit. 
 
6. Unused Grace Credits are worth10 extra points 
each. 
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Personal Interaction Paper 
First name Last name 
ED 330R 
 

(Replace with title of your paper) 
 
Introduction 
 
 
 
 
(Replace with section title) 
 
 
 
 
(Replace with section title) 
 
 
 
 
(Replace with section title) 
 
 
 
 
Conclusion 
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TIU Special Education Fieldwork Hours 
Trinity International University 

 
√ 12 hours observation in public school classroom(s) 
√ Certified special education teacher and students with IEPs  
√ Early Childhood - Secondary  
√ Different classrooms/sites are fine.   
√ Not in a classroom you work in. 
 
Name: _________________________________________ Total Hours Observed: ________________ 
 
Date Start 

Time 
End 
Time 

Total 
Hours 

School 
District # 

Resource? 
Instructional? 
Inclusive? 

# IEP  
students  
present 

Sp Ed Teacher’s Signature 

       
 

 

       
 

 

       
 

 

       
 

 

       
 

 

       
 

 

       
 

 

        
 

        
 

        
 

        
 

 
Total Hours Observed: ______ 

 
 
 
 
 
_________________________________________ __________________ 
Candidate Signature Date of Completion 
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TIU Special Education Fieldwork Hours Report 
 

Name:  
Complete the following for each distinct observation experience.  Use single spacing.  Respond fully to all questions. 

 
Observation 1 
Date of Observation:   
School:   
Grade level (s) of Students Present:   
Number of IEP Students in Class:  
Types of disabilities:   
Types of Service: (Resource, 
Instructional, Inclusive) 

 

Service Providers Present: (Sp. Ed. 
Teacher, Reg. Ed. Teacher, Aide, 
Itinerant Teacher, OT, PT, etc.) 

 

1 Describe the activities you 
observed. 

 

2 Describe activities or 
interactions that were 
impressive to you.  

 

3 Were there any of activities or 
interactions of concern to you?  

 

4 What did you notice about the 
“IEP” students which set them 
apart from “non-IEP” students? 

 

5 What behaviors (academic, 
social, behavioral) did you 
observe which suggested the 
need for special education 
service?  Describe the specific 
behaviors.  

 

6 Were these behaviors unique to 
children with IEPs or were 
they similar to other children, 
although more intense or 
frequent?  

 

7 What did the teacher(s) or staff 
do to respond to the needs you 
observed? (verbal, physical, 
instructional, environmental)  

 

8 What curricular modifications 
or interventions did you 
observe? 

 

9 What characteristics are 
important for a teacher to have 
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in order to be most effective 
with students displaying the 
disabilities you observed? 

10 Could you see yourself as a 
teacher of children with 
disabilities? 

 

11 Summarize your impressions 
and insights from this 
observation. 

 

12 Describe how this observation 
contributed to your 
understanding of disabled 
students. 

 

 
Observation 2 
Date of Observation:   
School:   
Grade level (s) of Students Present:   
Number of IEP Students in Class:  
Types of disabilities:   
Types of Service: (Resource, 
Instructional, Inclusive) 

 

Service Providers Present: (Sp. Ed. 
Teacher, Reg. Ed. Teacher, Aide, 
Itinerant Teacher, OT, PT, etc.) 

 

1 Describe the activities you 
observed. 

 

2 Describe activities or 
interactions that were 
impressive to you.  

 

3 Were there any of activities or 
interactions of concern to you?  

 

4 What did you notice about the 
“IEP” students which set them 
apart from “non-IEP” students? 

 

5 What behaviors (academic, 
social, behavioral) did you 
observe which suggested the 
need for special education 
service?  Describe the specific 
behaviors.  

 

6 Were these behaviors unique to 
children with IEPs or were 
they similar to other children, 
although more intense or 
frequent?  
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7 What did the teacher(s) or staff 
do to respond to the needs you 
observed? (verbal, physical, 
instructional, environmental)  

 

8 What curricular modifications 
or interventions did you 
observe? 

 

9 What characteristics are 
important for a teacher to have 
in order to be most effective 
with students displaying the 
disabilities you observed? 

 

10 Could you see yourself as a 
teacher of children with 
disabilities? 

 

11 Summarize your impressions 
and insights from this 
observation. 

 

12 Describe how this observation 
contributed to your 
understanding of disabled 
students. 

 

 
Concluding Comments:  
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TIU Cyber Mentor Interview Questions 1 
 
Interview #1 
  
  
Name__________________________________  Date_________________________ 
  
Mentor_________________________________  Position______________________ 
  
Please record your mentor’s responses as fully as possible.  Response should then be put into formal report 
form. 
  
  
  

1. Please describe how the referral process works in your district. 
 
 

2. What is your role in the referral process? 
 
 

3. Please describe how Response to Intervention works in your district. 
 
 

4. What is your role in the Response to Intervention process? 
 
 

5. Describe your part in writing and implementing a student’s IEP. 
 
 

6. Are student’s with IEPs stigmatized? 
 
 

7. What does the term “Least Restrictive Environment” mean to you? 
 
 

8. What experience have you had with “Inclusion?” 
 
 

9. In what ways have you adapted curriculum to meet the needs of special education students? 
 
 

10. A question generated by me. 
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TIU Cyber Mentor Interview Questions 2 
 
Interview #2 
 
  
  
Name__________________________________  Date_________________________ 
  
Mentor_________________________________  Position______________________ 
  
  
Please record your mentor’s responses as fully as possible.  Responses should then be put into formal report 
form.  See Interview Rubric. 
  
  
  
1. What experiences do you have in working with disabled students?  What kinds of disabilities have your 
students had? 
  
  
  
2. Have you ever had a student in your classroom, or on your caseload, whom you felt needed a different 
setting?  Please describe. 
  
  
  
3. How important are related services for students? 
  
  
  
4. Do you work collaboratively with other professionals to meet the needs of Special Education students? 
  
  
  
5. What experience do you have in working with students needing assistive technology in order to access 
the curriculum?  Please describe. 
  
  
  
6. A question generated by me. 
  
  
  
  
  



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         64 

TIU Cyber Mentor Interview Questions 3 
 
Interview #3 
  
  
Name__________________________________  Date_________________________ 
  
Mentor_________________________________  Position______________________ 
  
Please record your mentor’s responses as fully as possible.  Responses should then be put in formal report 
form.  See Interview Rubric. 
  
  
  
1. Please describe the most effective behavioral intervention you have used/observed in working with 
students who have an Emotional/Behavior Disorder. 
  
  
2. Have you had any experiences with students with Autism?  If so, please explain. 
  
  
3. Have you worked with students diagnosed with ADD and/or ADHD?  What are the challenges and what 
have you found most effective. 
  
  
4. What part do the families play in the school setting regarding students with disabilities? 
  
  
5. How are 504 plans developed and implemented in your district? 
  
  
6. A question generated by me. 
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TIU Special Education Cyber Mentor Report 
 

Name:  
Use single spacing.  Respond fully to all questions. 

 
Interview 1 
Name of Mentor:   
School:   
Position:  
1 Please describe how the 

referral process works in your 
district. 

 

 My response:  
2 What is your role in the 

referral process? 
 

 My response:  
3 Please describe how Response 

to Intervention works in your 
district. 

 

 My response:  
4 What is your role in the 

Response to Intervention (RTI) 
process? 

 

 My response:  
5 Describe your part in writing 

and implementing a student’s 
IEP. 

 

 My response:  
6 Are student’s with IEPs 

stigmatized? 
 

 My response:  
7 What does the term “Least 

Restrictive Environment” 
mean to you? 

 

 My response:  
8 What experience have you had 

with “Inclusion?” 
 

 My response:  
9 In what ways have you adapted 

curriculum to meet the needs 
of special education students? 

 

10 A question generated by me. 
 

 

 My response:  
 
 



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         66 

 
Interview 2 
Name of Mentor:   
School:   
Position:  
1 What experiences do you have 

in working with disabled 
students?  What kinds of 
disabilities have your students 
had? 

 

 My response:  
2 Have you ever had a student in 

your classroom, or on your 
caseload, whom you felt 
needed a different setting?  
Please describe. 

 

 My response:  
3 How important are related 

services for students? 
 

 My response:  
4 Do you work collaboratively 

with other professionals to 
meet the needs of Special 
Education students? 

 

 My response:  
5 A question generated by me. 

 
 

 My response:  
 
 
Interview 3 
Name of Mentor:   
School:   
Position:  
1 Please describe the most 

effective behavioral 
intervention you have 
used/observed in working with 
students who have an 
Emotional/Behavior Disorder. 

 

 My response:  
2 Have you had any experiences 

with students with Autism?  If 
so, please explain. 

 

 My response:  
3 Have you worked with  
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students diagnosed with ADD 
and/or ADHD?  What are the 
challenges and what have you 
found most effective. 

 My response:  
4 What part do the families play 

in the school setting regarding 
students with disabilities? 

 

 My response:  
5 How are 504 plans developed 

and implemented in your 
district? 

 

 My response:  
6 A question generated by me. 

 
 

 My response:  
 
Concluding Comments: 
 
  



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         68 

QUIZZES 
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TIU Special Education Quiz 1 Exceptionality and Special Education 

Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 1 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 

1. According to national prevalence estimates, how many exceptional students would we expect to find in a 
school of 100 students? 
 

a. 1 
b. 10 
c. 5 
d. 20 

 
 

2. According to federal law, a student is not to be identified as eligible for special education until 
 

a. the student has a medical diagnosis. 
b. the student has been retained for at least one grade. 
c. careful assessment indicates that he or she is unable to make satisfactory progress in the school 

program without special services. 
d. the student has been prescribed medication for the disabling condition. 

 
 

3. The single most important goal of special education is 
 

a. providing specially designed instruction to all students in the regular classroom. 
b. offering instruction at the same rate, pace, or intensity as general education. 
c. finding and capitalizing on exceptional students' abilities and providing specially designed 

instruction that meets their unique needs. 
d. finding methods of teaching that do not require special materials, teaching techniques, or 

equipment and/or facilities. 
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4. Lola, a second grader, is placed in a regular classroom but works with a special education teacher in a 
special education classroom for an hour a day. What type of special education services does Lola 
receive? 
 

a. She receives resource services. 
b. She receives itinerant services. 
c. She receives consultation services. 
d. She receives self-contained services. 

 
 

5. Since the late 1980s, there has been a trend toward 
 

a. placing more students with disabilities in resource rooms. 
b. placing more students with disabilities in separate schools. 
c. placing more students with disabilities in regular classes. 
d. offering after-school tutoring services to students with disabilities. 

 
 

6. Before making a referral for special education, a regular classroom teacher should do all of the 
following except 
 

a. modify or adapt the student's instructional program. 
b. examine the student's school record. 
c. administer diagnostic tests. 
d. communicate concerns to parents. 

 
7. The Education for all Handicapped Children Act, originally passed in 1975, was amended in 1990, 

1997, and 2004, is now known as the 
 

a. Individuals with Disabilities Education Act. 
b. Americans with Disabilities Act. 
c. Fourteenth Amendment. 
d. Civil Rights Act. 

 
8. IDEA and ADA both 

 
a. require all teachers to be "highly qualified." 
b. offer incentives to states to develop early intervention programs for infants considered to be at 

risk. 
c. guide the production and electronic distribution of digital versions of textbooks and other 

instructional materials. 
d. require reasonable accommodations that will allow those who have disabilities to participate to 

the fullest extent possible in all activities of daily living. 
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9. According to IDEA 2004, an IEP is written 

 
a. after available placements and services have been considered. 
b. before eligibility decisions have been made. 
c. after evaluation and identification of the student's disabilities and before a placement decision is 

made. 
d. when the parents request an IEP for their child. 

 
 

10. Which of the following terms is often used to describe teaching students with disabilities in the same 
environment as their peers who do not have disabilities? 
 

a. Cooperative teaching 
b. Inclusion 
c. Free, appropriate public education 
d. Least restrictive environment 
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TIU Special Education Quiz 2 Integration, Inclusion and… 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 2 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 

1. The trend toward integrating people with disabilities into the larger society 
 

a. was never accepted; individuals with disabilities continue to live in institutions and attend special 
schools. 

b. began to fade out when the Education for All Handicapped Children Act was passed in 1975. 
c. began many decades ago and is stronger than ever. 
d. none of the above. 

 
2. Self-determination is based on the notion that persons with disabilities should 

 
a. strive to overcome their disability through self-determination training. 
b. rely on psychologists, teachers, parents, physicians, and administrators to make decisions for 

them. 
c. learn self-determination skills from their parents. 
d. exercise control of their lives and have a significant voice in important decisions. 

 
3. One general guideline that can be used to determine whether technology will benefit an individual with a 

disability is 
 

a. only individuals with physical impairments can truly benefit from the use of technological 
devices. 

b. the mere use of technology produces better learning, and thus will benefit all individuals with 
disabilities. 

c. if the technology allows the person to do something they could not do without it, it is in their best 
interest. 

d. if the technology allows the individual to do something new or better but at the same time 
imposes new limitations, it should be considered beneficial. 
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4. According to some special educators, the use of labels is defended on all of the following grounds 
except 
 

a. labels help professionals communicate with one another. 
b. labels help to spotlight the special needs of people with disabilities for the general public. 
c. labels allow schools to receive federal funding for students with disabilities. 
d. the elimination of labels would only prompt development of another set of labels. 

 
 

5. By and large, repeated polls, surveys, and interviews have indicated that the vast majority of parents and 
their children with disabilities are 
 

a. not given the opportunity to participate in surveys, polls, and interviews on the issue of full 
inclusion 

b. dissatisfied with the special education system and placement options and strongly advocate for 
full inclusion. 

c. satisfied with the special education system and placement options and often prefer separate 
classes. 

d. banding together to close all special schools. 
 
 

6. One of the primary goals of prereferral teams is to 
 

a. administer a comprehensive special education evaluation to a child who is struggling in the 
general education classroom. 

b. encourage general educators to try as many alternative strategies as possible before referring a 
child to special education. 

c. increase the number of students who are referred for a special education evaluation. 
d. none of the above. 

 
 

7. Which of the following best describes the first level of RTI? 
 

a. Individual or peer instruction in the areas of difficulty (e.g., reading or writing) or some other 
form of remediation 

b. Providing one-on-one instruction by the reading specialist 
c. Referral to special education 
d. Providing quality, research-based instruction with some standard changes and various other 

supports for a student in the general education classroom 
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8. Lola, a second grader, has been provided research-based instruction in the regular classroom, as well as 
individual and small group instruction in the area of reading. However, she has made little progress and 
continues to struggle in reading. According to the RTI process, what is the next step? 
 

a. The general education teacher should request a conference with Lola's parents. 
b. Lola should receive reading instruction in a first grade classroom. 
c. Lola should be referred to special education services. 
d. Lola should begin receiving special education services in the resource room. 

 
 

9. Which one of the following descriptions distinguishes best between instructional accommodations and 
modifications? 
 

a. Accommodations usually alter the assignment or materials while modifications involve changes 
to instruction that do not change the content or conceptual difficulty level of the curriculum. 

b. Instructional accommodations and modifications are synonymous. 
c. Accommodations are used with students who have learning or behavior disorders while 

modifications are used with students who have severe physical disabilities. 
d. Modifications usually alter the assignment or materials while accommodations involve changes 

to instruction that do not change the content or conceptual difficulty level of the curriculum. 
 

 
10. IDEA 2004 requires that each student's IEP contain a statement of needed transition services beginning 

no later than 
 

a. 18 years of age and annually thereafter. 
b. 16 years of age and annually thereafter. 
c. IDEA 2004 does not require a statement of needed transition services in the IEP. 
d. 14 years of age and annually thereafter. 

 



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         75 

TIU Special Education Quiz 3 Multicultural and Bilingual 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 3 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 

1. The assumption that all individuals of a particular racial, ethnic, disability, or other cultural group have 
the same values and perspectives is a form of 
 

a. stereotyping. 
b. inclusion. 
c. discrimination. 
d. segregation. 

 
 

2. The subcultures of particular importance for special education are 
 

a. ethnic groups and exceptionality groups. 
b. exceptionality groups and racial groups. 
c. political groups and religious groups. 
d. gender and professional groups. 

 
s 

3. A long-standing problem is the disproportionate representation in special education of which of the 
following two groups? 
 

a. Females and ethnic minority students 
b. Males and ethnic minority students 
c. Females and children living in poverty 
d. Adolescents and Hispanic children 
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4. Under the response-to-intervention method used to identify students for special education identification, 
if a student responds to intervention that is typically effective, he or she would 
 

a. not receive special education services. 
b. immediately be promoted to the next grade. 
c. be referred for a follow-up comprehensive evaluation to determine whether special education 

services are needed. 
d. receive instruction in a separate class. 

 
 

5. The use of curriculum-based measures to assess students' progress is particularly beneficial to students 
from diverse populations because 
 

a. CBM involves students' responses to their usual instructional materials and thus decreases the 
likelihood of cultural bias. 

b. measures are administered in the language in which the student is most proficient. 
c. measures are ineffective in detecting changes in performance over time for English language 

learners. 
d. students are tested infrequently and may have never seen the specific items on the test. 

 
 

6. The purpose of assessing the instructional environment is to 
 

a. make sure the general education teacher is "highly qualified." 
b. determine whether the student is the demonstrating severe behavior problems that are interfering 

in his or her ability to learn. 
c. make sure the student is not mistakenly identified as the source of the learning problem. 
d. determine whether the student needs to be transferred to a different classroom for part or all of 

the day. 
 

 
7. Which of the following academic skills is considered most important, necessary for school and life 

success, and is also one of the most difficult skills for students who are English language learners to 
acquire? 
 

a. Mathematics 
b. Written expression 
c. Reading 
d. Spelling 
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8. Before teachers can help their students deal with cultural diversity in ways that enhance democratic 
ideals, they must first become keenly aware of their own 
 

a. knowledge of all cultures different from their own. 
b. cultural heritages, identities, and biases. 
c. prejudices, genealogy and predispositions. 
d. religious, political, and racial biases. 

 
 

9. One of the most effective ways of breaking down prejudice and encouraging appropriate interaction 
among students with different characteristics is 
 

a. classwide peer tutoring. 
b. cross-age grouping. 
c. direct instruction. 
d. cooperative learning. 

 
 

10. The task of socialization in a multicultural society demands an awareness that any of the multitude of 
identities that students may assume may carry the consequences of 
 

a. social rejection. 
b. alienation. 
c. isolation. 
d. all of the above. 
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TIU Special Education Quiz 4 Parents and Families 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 4 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  

 
1. According to current federal laws, schools must attempt to include parents of disabilities in 

 
a. all scheduled field trips and other school-sponsored events. 
b. crafting their child's IFSPs (for children under 3) or IEPs. 
c. the selection of their child's teacher(s). 
d. determining which school their child will attend. 

 
 

2. When dealing with the public, one of the most difficult things that parents are likely to face is 
 

a. the poor report cards they may get from school. 
b. inappropriate responses of others to their children with disabilities. 
c. the problems that other children in the family will experience because they have a sibling with a 

disability. 
d. the inappropriate responses of their children to others. 

 
 

3. The high prevalence of guilt among parents of a child with a disability is probably due to the fact that 
 

a. in the majority of the cases, the parents are in some way responsible for their child's condition. 
b. the primary cause of many disabilities is unknown. 
c. guilt is not one of the most commonly reported feelings of parents of exceptional children. 
d. the child's physician often places blame on the parents. 
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4. Research suggests that parents who were well adjusted and happily married before the birth of the child 
with a disability will 
 

a. there is no available research examining factors that are most predictive of how parents will cope 
with having a child with a disability. 

b. experience greater difficulty coping with the situation than will those who were having 
psychological or marital problems prior to the birth of their child. 

c. have a better chance at coping with the situation than will those who were having psychological 
or marital problems prior to the birth of their child. 

d. have the same level of difficulty coping with the situation compared to those who were having 
psychological or marital problems prior to the birth of their child. 

 
 

5. Though limited, the literature focusing on siblings of people with disabilities suggests that siblings of the 
same gender and siblings who are close in age are 
 

a. less likely to experience conflicts with one another. 
b. most concerned with how their peers will react to them. 
c. most likely to leave home at an early age. 
d. more likely to experience conflicts with one another. 

 
 

6. When applying positive behavioral and intervention supports (PBIS) with families, it is important to 
focus on which of the following areas? 
 

a. Assigning chores and other household responsibilities to each member of the family 
b. Independent living, such as daily hygiene, managing personal finances, and cooking 
c. Routines families engage in, such as seasonal celebrations, mealtimes, shopping, going on 

vacations, and eating in restaurants 
d. Appropriate ways to interact with persons of authority, such as police officers, doctors, nurses, 

and school administrators and teachers 
 
 

7. One area in particular that requires the cooperation of parents, and is often a source of misunderstanding 
and conflict is 
 

a. adaptive skills. 
b. homework. 
c. assistive technology. 
d. transportation. 

 
8. One of the keys to avoiding professional-parent misunderstandings is 

 
a. arriving on time to scheduled meetings. 
b. adaptability. 
c. being available. 
d. communicating effectively. 
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9. One effective way for teachers to share information with parents and for teachers to learn more about the 

students from parents is through 
 

a. weekly newsletters. 
b. online discussion forums for parents. 
c. e-mail. 
d. parent-teacher conferences. 

 
 

10. A key to conducting successful parent-teacher conferences is 
 

a. requiring the student to attend all parent-teacher conferences. 
b. planning on the part of the teacher. 
c. inviting the principal to attend the meeting. 
d. ensuring that the conference begins and ends on time. 
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TIU Special Education Quiz 5 Learners with Intellectual and Dev. Disabilities  
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 5 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
  

1. The main reason many professionals are now using the term intellectual disabilities (or cognitive 
impairment) to refer to persons who, in the past, would have been designated as mentally retarded is 
 

a. the term mental retardation, especially its shortened form retard, has come to be used as an 
insult. 

b. intellectual disability connotes limitations in thinking. 
c. intellectual is more accurate than mental because the latter is often used to refer to emotions. 
d. all of the above. 

 
 

2. The American Association on Intellectual and Developmental Disabilities definition of intellectual 
disability underscores which two important principles? 
 

a. Evidence of an intellectual disability must be present at birth, and individuals with intellectual 
disability cannot improve over time 

b. Evidence of an intellectual disability must be present at birth, and there must be a family history 
of intellectual disability 

c. The absence of problems in adaptive behavior, and evidence of an intellectual disability before 
the age of 3 

d. Problems in adaptive behavior, not just intellectual functioning, and persons with intellectual 
disability can improve 

 
 

3. Which of the following statements about prevalence figures for students who are identified as 
intellectually disabled is true? 
 

a. Current estimates place the prevalence rate around 30 percent. 
b. Current estimates place the prevalence rate around 2.5 percent. 
c. Current estimates place the prevalence rate around 10 percent. 
d. Current estimates place the prevalence rate around 1 percent. 
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4. One of the most common forms of chromosomal disorders that is present at birth is  

a. Prader-Willi syndrome 
b. Fragile X syndrome 
c. Williams syndrome 
d. Down syndrome 

 
 

5. Which of the following refers to a prenatal screening method in which the physician takes a sample of 
amniotic fluid from the sac around the fetus and analyzes the fetal cells for chromosomal abnormalities? 
 

a. Amniocentesis 
b. Maternal serum screening 
c. Chorionic villus sampling 
d. Nuchal translucency sonogram 

 
 

6. Fetal alcohol syndrome is classified as resulting from a/an 
 

a. environmental hazard. 
b. genetic factor. 
c. infection. 
d. chromosomal abnormality. 

 
 

7. One of the most commonly used IQ tests for children is the 
 

a. Differential Ability Scales - II (DAS-II). 
b. Woodcock Johnson Tests of Achievement - III (WJ-III). 
c. Reynolds Intellectual Assessment Scales (RIAS). 
d. Wechsler Intelligence Scale for Children 4th Edition (WISC-IV). 

 
 

8. Some research points to a particular type of social problem as being especially characteristic of persons 
with disabilities, especially those who are mildly disabled. This problem is 
 

a. gullibility. 
b. friendliness. 
c. adaptability. 
d. rigidity. 
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9. An appropriate method for frequently monitoring the progress of students with intellectual disabilities 
who are participating in the general education curriculum is 
 

a. curriculum-based measurement. 
b. teacher rating scales. 
c. summative evaluations at the end of the year. 
d. standardized adaptive behavior scales. 

 
 

10. Which of the following statements regarding the use of adaptive behavior assessments for monitoring 
progress is true? 
 

a. The Kaufman Functional Academic Skills Test is a popular measure of adaptive behavior and 
intended to be used solely with students with intellectual disabilities. 

b. Adaptive behavior assessments can be used to monitor academic progress. 
c. Curriculum-based measurement should be used to monitor adaptive behavior. 
d. Most measures of adaptive behavior are standardized and do not lend themselves to progress 

monitoring.  



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         84 

TIU Special Education Quiz 6 Learners with Learning Disabilities 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 6 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
  

1. According to the federal definition, the term learning disability does not include learning problems 
which are primarily the result of which of the following? 
 

a. Minimal brain dysfunction 
b. Economic disadvantage 
c. Visual impairment 
d. All of the above 

 
 

2. According to IDEA (2004), which of the following statements pertaining to the identification of learning 
disabilities is true? 
 

a. The law requires that states must permit the use of RTI. 
b. The law requires a medical diagnosis of learning disabilities provided by the child's physician. 
c. The law insists that states must require the use of a severe discrepancy between intellectual 

disability and achievement. 
d. The law insists that a student must have been retained at least one grade in school to be identified 

as learning disabled. 
 

3. Which of the following is believed to be one of the major advantages of using the response-to-
intervention (RTI) method of identifying learning disabilities? 
 

a. All models of RTI can be used across academic areas and for students in elementary, middle, and 
high school. 

b. It ensures that a student's low achievement is not simply due to ineffective instruction. 
c. A great deal of research has been done to show how best to implement RTI. 
d. There is one universally accepted RTI model, which makes it is easy to implement. 
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4. Which of the following statements about current estimates of public school students 6 to 17 years of age 
identified as learning disabled is true? 
 

a. Students with learning disabilities is the smallest category of special education. 
b. 10 to 15 percent of students are identified as learning disabled. 
c. As a result of the reauthorization of IDEA in 2004, students can no longer be identified as 

learning disabled. 
d. More than half of all students identified by the public schools as needing special education are 

learning disabled. 
 
 

5. Research using CAT scans, MRIs, and PET scans suggest that some cases of learning disability are 
caused by 
 

a. poor nutrition. 
b. structural and functional differences in the brain. 
c. allergies to food additives. 
d. brain damage. 

 
6. Jamilia, a seventh grader who performs 2 to 3 years above grade level in math but 2 to 3 years below 

grade level in reading, exhibits a characteristic common of individuals with learning disabilities referred 
to as 
 

a. interindividual variation. 
b. underachievement. 
c. heterogeneity. 
d. intraindividual variation. 

 
 

7. Which of the following statements describing the most important characteristic of learning disabilities is 
true? 
 

a. Attention problems are the hallmark of learning disabilities. 
b. Severe behavior problems are what define learning disabilities. 
c. Academic deficits are the hallmark of learning disabilities; if there is no academic problem, a 

learning disability does not exist. 
d. All students with learning disabilities demonstrate significant social problems 

 
 

8. Students with reading disabilities are likely to experience problems with which of the following aspects 
of reading? 
 

a. Decoding 
b. Fluency 
c. Comprehension 
d. All of the above 
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9. Compared to their nondisabled peers, children with learning disorders run a greater risk for 
 

a. depression. 
b. suicidal thoughts. 
c. social rejection. 
d. all of the above. 

 
 

10. The most common types of test accommodations for students with learning disabilities are 
 

a. computer-based administration and oral response. 
b. extended time and small group administration. 
c. individual administration and dividing the assessment into multiple sessions. 
d. having directions read aloud and use of calculator. 
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TIU Special Education Quiz 7 Learners with ADHD 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 7 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 

1. Which of the following statements about the era in which ADHD was first recognized as a condition is 
true? 
 

a. ADHD is a recently discovered trendy diagnosis. 
b. ADHD was recognized as a condition in the late 20th century. 
c. ADHD was recognized as a condition in the early 20th century. 
d. ADHD was recognized as a condition as early as the mid-nineteenth century. 

 
2. Mike has exhibited the following symptoms for more than a year at home and in school: difficulty 

organizing tasks, avoids tasks that require sustained mental effort, easily distracted by external stimuli, 
forgetful of daily activities, often makes careless mistakes, and does not seem to listen when spoken to 
directly. The type of ADHD Mike has is probably 

a. predominantly inattentive type. 
b. predominantly hyperactive-impulsive type. 
c. predominantly hyperactive-inattentive type. 
d. combined type. 

 
3. Neuroimaging studies have identified which of the following area(s) in the brain that might be affected 

in people with ADHD? 
 

a. The prefrontal and frontal lobes 
b. The basal ganglia and cerebellum 
c. Corpus collosum 
d. All of the above 
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4. According to research findings, which of the following statements about the genetic transmission of 
ADHD are true? 

a. Most authorities agree that there is a hereditary basis to ADHD. 
b. If an identical twin and a fraternal twin each have ADHD, the second identical twin and second 

fraternal twin is equally likely to have ADHD. 
c. Genetic research on ADHD has shown that a single gene causes ADHD. 
d. Children of adults with ADHD have a <1 percent chance of having ADHD. 

 
 

5. Kyle's teacher frequently reports that he has difficulty waiting his turn, refraining from interrupting 
conversations, and transitioning from one task to another without being distracted. Kyle demonstrates 
problems with 
 

a. social problems. 
b. behavioral inhibition. 
c. working memory. 
d. impulsivity. 

 
 

6. Sound educational programming for students with ADHD involves 
 

a. multi-age classrooms and student-centered learning activities. 
b. a high degree of classroom structure and teacher-directed activities. 
c. adequate recess time and frequent hands-on activities imbedded within the curriculum. 
d. one-on-one instruction and behavior monitoring plans. 

 
 

7. Although the statistics on how many students are served in different classroom environments are 
unavailable, it is logical to assume that most students with ADHD spend most of their time in 
 

a. resource settings. 
b. general education classrooms. 
c. residential schools. 
d. self-contained classrooms. 

 
 

8. After hundreds of studies have been conducted, the research is overwhelmingly positive on the 
effectiveness of which of the following medications in helping students with ADHD to have more 
normalized behavioral inhibition and executive functioning? 
 

a. Ritalin 
b. Tenex 
c. Wellbutrin 
d. Strattera 
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9. Students with ADHD receive special education services under IDEA in which category? 
 

a. Learning disabilities 
b. ADHD 
c. Emotional or behavioral disorders 
d. Other health impaired 

 
 

10. The most common type of testing accommodation used with students with ADHD is 
 

a. individual administration in a quiet location. 
b. additional time to complete tests. 
c. testing on the computer. 
d. having test instructions read aloud. 
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TIU Special Education Quiz 8 Learners with Emotional or Behavior Disorders 

Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 8 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 

1. Although many different terms have been used to designate children who have extreme social-
interpersonal and/or intrapersonal problems, the term used in the Individuals with Disabilities Education 
Act is 
 

a. emotionally disturbed. 
b. emotionally handicapped. 
c. behaviorally impaired. 
d. seriously behaviorally disabled. 

 
2. Which one of the following features is common to most definitions of emotional or behavioral 

disorders? 
 

a. Socially unacceptable behavior 
b. Psychological processing problem 
c. Sudden onset of an extreme behavior problem 
d. Behavior that is sometimes normal and sometimes deviant 

 
 

3. Which of the following characteristics is included in IDEA's definition of emotionally disturbed? 
 

a. Inappropriate types of behaviors or feelings under unusual circumstances 
b. An absence of physical symptoms or fears caused by personal or school problems 
c. A general pervasive mood of unhappiness or depression 
d. An ability to build or maintain satisfactory relationships with peers and teachers 
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4. Researchers have identified two broad, pervasive dimensions of disordered behavior, which are 
 

a. externalizing and internalizing. 
b. depression and anxiety. 
c. lying and stealing. 
d. aggression and anger. 

 
 

5. Individuals with schizophrenia typically exhibit which of the following characteristics? 
 

a. Severely disordered thinking 
b. Emotions that are inappropriate for the actual circumstances 
c. Tendency to withdraw into their own private worlds 
d. All of the above 

 
 

6. Which of the following statements most accurately describes the causes of emotional or behavioral 
disorders? 
 

a. It is simple to determine the single cause that has led directly to the disorder. 
b. In the majority of cases, researchers have found conclusive empirical evidence that one specific 

factor is directly responsible for the disorder. 
c. For most children with emotional or behavioral disorders, empirical evidence exists that 

biological factors alone are the root cause of their problems. 
d. Major causes include biology, family, school, and culture, or a combination of these factors. 

 
7. Despite problems in defining the disorder, most children with severe emotional or behavioral disorders 

are easily recognized because 
 

a. systematic screening procedures are used in most schools. 
b. teachers are trained in the use of behavior rating scales. 
c. most schools have psychologists on-site. 
d. their behavior attracts immediate attention. 

 
8. Over the last eight months, Jessica has frequently lost her temper, argued with her teachers and parents, 

deliberately annoyed her classmates, and is often angry and resentful. She may be diagnosed as having 
 

a. social maladjustment. 
b. conduct disorder. 
c. internalizing behavior disorder. 
d. oppositional defiant disorder. 

 
 
 
 
 
 



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         92 

9. Hallahan and Kauffman stress the importance of integrated services for students with emotional or 
behavioral disorders. By this, they mean that 

a. schools, families, and community agencies should cooperate to meet students' needs. 
b. students with emotional or behavioral disorders should be fully included in regular classrooms. 
c. therapy should occur in school within the context of the students' academic program. 
d. subject areas within the curriculum should not be taught in isolation from each other. 

 
 

10. Compared to students with most other disabilities, a higher percentage of students with emotional or 
behavioral disorders are educated 

a. in the regular classroom with their non-disabled peers. 
b. in the home by one or both parents. 
c. in separate classrooms and schools. 
d. in resource settings. 
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TIU Special Education Quiz 9 Learners with Communication Disorders 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 9 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 

1. The communication of ideas through an arbitrary system of symbols used according to certain rules that 
determine meaning is 
 

a. dialogue. 
b. speech. 
c. language. 
d. communication. 

 
 

2. Zoe is a third grader who has significant difficulty using language for social purposes. It is likely Zoe 
has a language disorder in the area of 
 

a. syntax. 
b. pragmatics. 
c. semantics. 
d. phonology. 

 
 

3. Nathan has a speech disorder which causes him to speak extremely slowly. This is considered a disorder 
of 
 

a. articulation. 
b. voice. 
c. flow. 
d. fluency. 
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4. Approximately what percent of students in elementary and secondary grades have a language disorder? 
 

a. 10 percent 
b. 5 percent 
c. 20 percent 
d. 1 percent 

 
 

5. Dylan is a seventh grader who speaks Appalachian English. This is an example of 
 

a. a language difference. 
b. limited English proficiency. 
c. a language disorder. 
d. bilingualism. 

 
 

6. According to typical development of speech, language, and communication, the age at which ninety 
percent of language form has been learned is 
 

a. 3 years. 
b. 12 years. 
c. 5 years. 
d. 8 years. 

 
 

7. Which of the following statements most accurately compares the language of a normally developing 
child and one with a language disorder? 
 

a. The sequence of development is different, but milestones are reached at around the same ages. 
b. There is no developmental difference, they just sound different. 
c. The sequence of development is different, and milestones are reached later by the child with a 

disorder. 
d. The sequence of development is similar, but milestones are reached at later years by the child 

with a disorder. 
 

 
8. Anthony is a first grader who demonstrates the ability to blend sounds into words and segment words 

into sounds. This likely means that Anthony has good 
 

a. rhyming skills. 
b. auditory processing. 
c. phonological awareness. 
d. spelling skills. 
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9. Lisping is an example of which type of disorder? 
 

a. Articulation 
b. Fluency 
c. Prosody 
d. Voice 

 
 

10. The most common type of fluency disorder is 
 

a. stuttering. 
b. disarthria. 
c. lisping. 
d. acquired apraxia. 
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TIU Special Education Quiz 10 Learners who are Deaf or Hard of Hearing 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 10 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
  

1. Hearing impairment is most commonly classified under which two categories? 
 

a. Mild and profound 
b. Intermittent and permanent 
c. Congenitally deaf and adventitously deaf 
d. Deaf and hard of hearing 

 
 

2. Those who maintain an educational viewpoint in defining the terms deaf and hard of hearing are 
interested primarily in 
 

a. the measurable degree of hearing impairment. 
b. the specific cause of the hearing loss. 
c. the extent to which the hearing impairment affects the child's ability to speak and develop 

language. 
d. the age of onset of the hearing impairment. 

 
 

3. From the educational viewpoint, the term "deaf" is used to describe individuals with a hearing 
impairment whose 
 

a. hearing impairment was acquired some time after birth. 
b. hearing disability precludes successful processing of linguistic information with or without a 

hearing aid. 
c. hearing loss was present at birth. 
d. residual hearing is sufficient to process sound with the use of a hearing aid. 
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4. People who believe that deafness should not be considered a disability argue that 
 

a. there are advantages to being deaf, so it is not a disability. 
b. although deafness is a handicap, it is not a disability. 
c. there is a difference between prelingual and postlingual deafness. 
d. they should be considered a cultural minority with a language of their own. 

 
 

5. Although the Department of Education does not report separate figures for the categories of deaf and 
hard of hearing, there is strong evidence that 
 

a. there are no reported figures for the separate categories of deaf and hard of hearing. 
b. students who are deaf are far more prevalent than those who are hard of hearing. 
c. the figures are nearly identical for both categories. 
d. students who are hard of hearing are far more prevalent than those who are deaf. 

 
 

6. Approximately what percent of students who are deaf in the United States come from Hispanic-speaking 
homes? 
 

a. 13% 
b. 48% 
c. 7% 
d. 25% 

 
 

7. Screening tests administered in a school setting are 
 

a. always administered individually. 
b. always administered in a group. 
c. used to make identification and placement decisions. 
d. not as accurate as tests administered in an audiologist's office. 

 
 

8. All of the following statements about sign language is true except? 
 

a. Sign language is not a true language. 
b. Each sign consists of three parts: handshapes, location, and movement. 
c. There is no single, universal sign language. 
d. Children who are deaf reach the same language development milestones in sign as nondisabled 

children do in spoken language do at about the same time. 
 
 
 
 
 
 



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         98 

9. Research indicates that when performance tests, rather than verbal tests, are used to measure intelligence 
 

a. the IQ scores of those who are deaf are lower than those who are hearing. 
b. there is no difference in IQ between those who are deaf and those who are hearing. 
c. the IQ scores of those who are deaf are higher than those who are hearing. 
d. the IQ scores of both those who are hearing and those who are deaf are lower. 

 
 

10. Many parents and professionals have questioned the trend toward inclusion of children with hearing 
impairment because 
 

a. it creates too much of a burden on the regular teacher. 
b. they do not have the cognitive or academic skills to succeed in the mainstream. 
c. they do not get along with the other students. 
d. it reduces their opportunity to participate in the signing community. 
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TIU Special Education Quiz 11 Learners with Blindness or Low Vision 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 11 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
  
 

1. According to the American Federation for the Blind, all of the following are appropriate ways to 
communicate with the blind except? 
 

a. Avoid using words that refer to vision when conversing with blind people. 
b. Speak to people who are blind using natural conversational tone and speed. 
c. Indicate the end of a conversation with a blind person. 
d. Immediately greet blind people when they enter a room. 

 
 

2. The two most common ways to describe someone with visual impairment are 
 

a. educational and medical. 
b. epidemiological and biological. 
c. medical and legal. 
d. legal and educational. 

 
 

3. According to the legal definition, blindness is defined as 
 

a. a field of vision no greater than 40 degrees. 
b. a field of vision no less than 20 degrees. 
c. visual acuity of 20/50 or less in the better eye with correction. 
d. visual acuity of 20/200 or less in the better eye with correction. 
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4. For educational purposes, individuals who are blind must 
 

a. learn to read braille or use aural methods. 
b. be able to read print using a magnifying device. 
c. have absolutely no vision. 
d. be able to read large print in order to receive instruction. 

 
 

5. Hannah can read print if she uses a magnifying device or large-print books. The educational term used to 
describe Hannah's condition is 
 

a. partial sight. 
b. blindness. 
c. low vision. 
d. far-sightedness. 

 
 

6. Henry has myopia. Another term for this condition is 
 

a. farsightedness. 
b. blurred vision. 
c. nearsightedness. 
d. color blindness. 

 
 

7. Which of the following statements comparing the intelligence of sighted people with that of persons 
with blindness is true? 
 

a. The IQ scores of those who are blind are significantly higher than those who are sighted. 
b. The IQ scores of those who are blind are considerably lower than those who are sighted. 
c. There is no difference in IQ between those who are blind and those who are sighted. 
d. Such comparisons are virtually impossible because finding comparable tests is so difficult. 

 
 

8. A skill used by people who are blind to aid them in acquiring mobility is 
 

a. spatial ability. 
b. tactual perception. 
c. sequential mapping. 
d. the Doppler effect. 
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9. Which of the following components is important for learning to read print or braille? 
 

a. Auditory processing 
b. Listening comprehension 
c. Vocabulary development 
d. Phonological awareness 

 
 

10. Approximately what percent of the population of school-age children with blindness currently uses 
braille as a primary reading method? 
 

a. 25% 
b. 50% 
c. 75% 
d. 10% 
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TIU Special Education Quiz 12 Learners with Autism Spectrum Disorders 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 12 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
  
 

1. In 1943, which physician first reported on cases of children who had major problems in communication 
and social interactions, as well as bizarre repetitive movements and an obsessive dislike of change? 
 

a. Leo Kanner 
b. Lorna Wing 
c. Hans Asperger 
d. Fred Volkmar 

 
2. In what year did Hans Asperger report on children whom he thought had normal intelligence and 

language but who were socially isolated and had obsessive interests in extraordinarily narrow areas? 
 

a. 1944 
b. 1985 
c. 1974 
d. 1953 

 
3. Compared to individuals with autism, persons with Asperger syndrome have 

 
a. higher academic achievement and social skills. 
b. more severe impairments in cognition and adaptive behavior. 
c. higher intelligence and communication skills. 
d. better developed social skills. 
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4. Most authorities maintain that the increase in autism is due to all of the following except 
 

a. the phenomenon of persons now being identified as having an autism spectrum disorder who 
previously would have been diagnosed as mentally retarded or learning disabled. 

b. widespread use of the measles, mumps, rubella vaccination. 
c. greater awareness of autism spectrum disorders. 
d. a widening of the criteria used to diagnose autism. 

 
 

5. Early causal theories of autism were influenced by psychoanalytic thinking and attributed the condition 
to 
 

a. childhood vaccinations. 
b. parents, especially mothers, being too cold and unresponsive. 
c. neurological impairments. 
d. spontaneous genetic mutations. 

 
 

6. Although the diagnosis of autism may be somewhat vague, autism is relatively easy to diagnose because 
 

a. the behavioral symptoms are so severe and striking. 
b. intelligence tests can be used to pinpoint specific conditions. 
c. there is a metabolic test that can be performed. 
d. brain scans clearly indicate the areas of the brain affected. 

 
 

7. Which of the following statements about intelligence and autism is true? 
 

a. People with autism are highly intelligent as a group. 
b. About 25% of individuals with autism have intellectual disabilities as well. 
c. Intelligence does not appear to be affected by autism. 
d. The majority of individuals with autism display cognitive deficits similar to those with 

intellectual disabilities. 
 
 

8. Micah has severe autism. He does not interact with others socially and his intellectual functioning 
appears to be very low. However, Micah has extraordinary ability as a pianist (though he is not 
interested in performing for other people). Which sentence best describes Micah? 

 
a. He is an autistic savant. 
b. He is a musical genius. 
c. He has Asperger syndrome. 
d. He is a Mensan. 
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9. Jared is a young man with Asperger syndrome. His coworker recently lost a family member to cancer. 
Jared expounded on his knowledge of the cause and effects of the illness, but did not offer condolences, 
nor did he notice the discomfort he was causing his coworker. Jared's inability to perceive the feelings or 
to understand the emotional state of his coworker is related to the 
 

a. theory of central coherence. 
b. theory of executive functioning. 
c. theory of empathy. 
d. theory of mind. 

 
 

10. The greatest area of needed instruction for those with Asperger syndrome is in 
 

a. social skills. 
b. written expression skills. 
c. communication skills. 
d. daily living skills. 
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TIU Special Education Quiz 13 Learners with Low Incidence… 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 13 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
  
 

1. People with a severe disability typically 
 

a. require extensive support in more than one major life activity. 
b. have a disability that occurs frequently in the population. 
c. have a single disability that can be easily treated. 
d. have a parent who has a severe disability. 

 
 

2. In what year did the IDEA create the category of traumatic brain injury (TBI), under which students may 
be found eligible for special education services? 
 

a. 2004 
b. 1997 
c. 1990 
d. 1974 

 
 

3. Brain damage caused by internal compression, stretching, or other shearing motion of neural tissues 
within the head is due to 
 

a. open head injuries. 
b. external force. 
c. degenerative conditions. 
d. closed head injuries. 
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4. One of the greatest difficulties with TBI is that it often 
 

a. fluctuates in terms of severity. 
b. is "invisible" to others. 
c. is misdiagnosed. 
d. is misunderstood by society at large. 

 
 

5. By the time they graduate from high school, what percent of students are likely to have TBI? 
 

a. Over 10 percent 
b. About 1 percent 
c. 7-8 percent 
d. Nearly 4 percent 

 
 

6. An inherited syndrome of deaf-blindness characterized by hearing loss and retinitis pigmentosa, 
resulting in night blindness and tunnel vision is 
 

a. CHARGE syndrome. 
b. fetal alcohol syndrome. 
c. Usher syndrome. 
d. Down syndrome. 

 
 

7. Most authorities agree that the biggest obstacle faced by people with deaf-blindness is 
 

a. mobility issues. 
b. self-help skills. 
c. social skills. 
d. communication. 

 
 

8. Tactual signals that can convey a number of messages depending on the situation and context are 
referred to as 
 

a. manual communication. 
b. adapted signs. 
c. touch cues. 
d. facilitated communication. 
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9. Users of augmentative or alternative communication (AAC) encounter each of the following challenges 
that are not faced by natural communicators except? 
 

a. AAC must allow for accurate and efficient communication without undue fatigue. 
b. AAC is much faster than natural communication, which can result in frustration for natural 

communicators. 
c. AAC must be constructed to be useful in a variety of social contexts. 
d. Users of AAC who are not literate must rely on a vocabulary and symbols that are selected by 

others. 
 
 

10. Benjamin, a 4-year-old with multiple disabilities, repeatedly twirls objects and flaps his hands. He is 
engaging in what type of behaviors? 
 

a. Self-injurious behavior 
b. Self-stimulation 
c. Tantrums 
d. Aggression 
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TIU Special Education Quiz 14 Learners with Physical Disabilities 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 14 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 
 

1 Which statement about learners with physical disabilities and other health impairments is true? 
 

a. The more severe a person's disability, the lower is his or her intelligence. 
b. Physical disabilities change shape people's personalities. 
c. Because of medical advances, the number of children with severe disabilities is increasing. 
d. Cerebral palsy is a contagious disease. 

 
2 Alex was born with spina bifida. This type of condition is considered a(n) 

 
a. acute illness. 
b. episodic condition. 
c. chronic condition. 
d. congenital anomaly. 

 
3 When a child's nervous system is damaged, regardless of the cause, one of the symptoms is almost 

always 
 

a. loss of language. 
b. muscular weakness of paralysis. 
c. severe cognitive impairment. 
d. seizure disorders. 

 
4 Marie's legs are paralyzed, but she has full use of her arms. Her condition is classified as 

 
a. hemiplegia. 
b. diplegia. 
c. paraplegia. 
d. quadriplegia. 
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5 Which of the following statements about the cognitive abilities of individuals with cerebral palsy is 
true? 

 
a. It is difficult to assess their intelligence due to difficulties in perception, movement, or response 

speed. 
b. Their intelligence is considerably higher than the average for the general population. 
c. Their intelligence is almost always in the range of mental retardation. 
d. Their intelligence is nearly the same as for the general population. 

 
 

6 Harrison has a chronic neurological condition and has recurrent seizures. Harrison's condition is 
known as 

 
a. epilepsy. 
b. muscular dystrophy. 
c. cerebral palsy. 
d. diabetes. 

 
 

7 Hampton has a congenital midline defect resulting from failure of the bony spinal column to close 
completely during fetal development. His condition is known as 

 
a. spinal meningitis. 
b. spina bifida. 
c. muscular dystrophy. 
d. fibromyalgia. 

 
 

8 Taylor has a hereditary disease characterized by progressive weakness and degeneration of muscle 
fibers. Her condition is 

 
a. muscular dystrophy. 
b. scoliosis. 
c. cerebral palsy. 
d. spina bifida. 

 
 

9 The intelligence of students with conditions affecting the musculoskeletal system is 
 

a. lower than average. 
b. higher than average. 
c. unaffected. 
d. unknown. 
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10 Fetal alcohol syndrome, caused by the mother's use of alcohol during pregnancy, is one of the most 
common syndromes involving 

 
a. cerebral palsy and mental retardation. 
b. muscular dystrophy and learning disabilities. 
c. AIDS and language impairments. 
d. congenital malformations and mental retardation. 



 

ED 330R  Introduction to Special Education (Instructor’s Manual)                                                         
111 

TIU Special Education Quiz 15 Learners with Special Gifts and Talents 
Directions: Select the correct letter and insert in the box below.  On the submission page, click “Text & Image.”  
Copy and paste the box below into the “Intro Text” section and then click “Save and Return.”   
 
Sp Ed Quiz 15 Answers 
1.  
2.  
3.  
4.  
5.  
6.  
7.  
8.  
9.  
10.  
 
  

1. Maya has an exceptional ability to express novel and useful ideas, to sense and elucidate novel and 
important relationships, and to ask previously unthought-of, but crucial, questions. Maya demonstrates 
which characteristic? 
 

a. Insight 
b. Precocity 
c. Talent 
d. Creativity 

 
 

2. According to the most common elements of state definitions, giftedness is evidenced by all of the 
following except 
 

a. superior athletic ability. 
b. extraordinary capacity for leadership. 
c. superior intellectual ability. 
d. exceptional creativity in the fine arts and performing arts. 

 
 

3. Service for students who are gifted is mandated by which federal law? 
 

a. Section 504 of the Americans with Disabilities Act 
b. Individuals with Disabilities Education Act 
c. No Child Left Behind Act 
d. None; services are not required by federal law 
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4. What is considered giftedness and how it is measured depend to a large extent on 
 

a. sociometric factors. 
b. psychological traits. 
c. cultural values and beliefs. 
d. scientific research. 

 
 

5. Sternberg and Zhang proposed that 5 criteria be used to judge whether someone exhibits giftedness. 
These 5 criteria are 
 

a. excellence, rarity, demonstrability, productivity, and value. 
b. excellence, authenticity, value, persistence, and productivity. 
c. excellence, rarity, demonstrability, feasibility, and value. 
d. creativity, excellence, authenticity, productivity, and value. 

6. Federal reports and legislation have assumed that the prevalence of giftedness in the school population is 
about 
 

a. 3 to 5%. 
b. 1 to 2%. 
c. 15 to 20%. 
d. 10 to 12%. 

 
 

7. The main factors that contribute to giftedness are 
 

a. emotional factors and psychological factors. 
b. genetic and other biological factors and social factors. 
c. psychological factors and biological factors. 
d. medical factors and physiological factors. 

 
 

8. According to Hallahan and Kauffman, which statement best describes the relationship between 
giftedness and genetics? 
 

a. All forms of giftedness are due to a combination of genetic and social factors. 
b. Giftedness is determined by a combination of environmental factors. 
c. Only IQ is affected by genetics; practical intelligences are not subject to genetic influence. 
d. Non-genetic, biological influences have a more powerful effect on giftedness than genetics. 
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9. Ayinde Jean-Baptiste, a gifted orator who, as a 4-year-old, recited part of a sermon by Martin Luther 
King, Jr. to his first grade class, was considered a 
 

a. precocious toddler. 
b. child savant. 
c. boy genius. 
d. child prodigy. 

 
 

10. Elizabeth, a student who is gifted, skipped third grade. This is an example of which programming 
strategy? 
 

a. Enrichment 
b. Special education services 
c. Acceleration 
d. Independent study 
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ILLINOIS PROFESSIONAL TEACHING STANDARDS 

ED 330R  Introduction to Special Education 
 

STANDARD 1 - Content Knowledge  
The teacher understands the central concepts, methods of inquiry, and structures of the discipline(s) and creates 
learning experiences that make the content meaningful to all students. 
 
Knowledge Indicators: The competent teacher  
1E. Understands how a student’s disability affects processes of inquiry and influences patterns of learning. 
 
Performance Indicators: The competent teacher 
1M. Designs learning experiences and utilizes adaptive devices/technology to provide access to general 
curricular content to individuals with disabilities. 
__________________________________________________________________________________________ 
STANDARD 2 - Human Development and Learning  
The teacher understands how individuals grow, develop and learn and provides learning opportunities that 
support the intellectual, social, and personal development of all students. 
 
Knowledge Indicators: The competent teacher  
2F. Knows the impact of cognitive, emotional, physical, and sensory disabilities on learning and communication 
processes. 
__________________________________________________________________________________________ 
STANDARD 3 – Diversity  
The teacher understands how students differ in their approaches to learning and creates instructional 
opportunities that are adapted to diverse learners. 
 
Knowledge Indicators: The competent teacher  
3F. Understands personal cultural perspectives and biases and their effects on one’s teaching. 
 
Performance Indicators: The competent teacher 
3N. Demonstrates positive regard for the culture, religion, gender, sexual orientation, and varying abilities of 
individual students and their families. 
__________________________________________________________________________________________ 
STANDARD 4 - Planning for Instruction  
The teacher understands instructional planning and designs instruction based upon knowledge of the discipline, 
students, the community, and curriculum goals. 
 
Performance Indicators: The competent teacher  

4S. Uses IEP goals and objectives to plan instruction for students with disabilities. 
__________________________________________________________________________________________ 
STANDARD 5 - Learning Environment  
The teacher uses an understanding of individual and group motivation and behavior to create a learning 
environment that encourages positive social interaction, active engagement in learning, and self-motivation. 
 
Knowledge Indicators: The competent teacher  
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5E. Knows procedures for inventorying the instructional environment to determine when and how best to meet 
a student’s individual needs. 
 
5F. Knows applicable laws, rules and regulations, procedural safeguards, and ethical considerations regarding 

planning and implementing behavioral change programs for individuals with disabilities.  
 
5G. Knows strategies for intervening in situations to prevent crises from developing or escalating.  
 
5H. Knows environmental arrangements that promote positive behavior and learning for students with diverse 
learning characteristics. 
 
Performance Indicators: The competent teacher 
5O. Demonstrates a variety of effective behavior management techniques appropriate to the needs of all 

students, including those with disabilities (including implementing the least intrusive intervention 
consistent with the needs of these students).  

 
5P. Modifies the learning environment (including the schedule and physical arrangement) to facilitate 

appropriate behaviors and learning for students with diverse learning characteristics.  
 
5Q. Uses a variety of approaches to promote social interaction between students with disabilities and students 

without disabilities.  
 
5R. Uses effective methods for teaching social skill development in all students. 
__________________________________________________________________________________________ 
STANDARD 6 - Instructional Delivery  
The teacher understands and uses a variety of instructional strategies to encourage students’ development of 
critical thinking, problem solving, and performance skills. 
 
Knowledge Indicators: The competent teacher  
6E. Knows techniques for modifying instructional methods, materials, and the environment to facilitate learning 
for students with disabilities and/or diverse learning characteristics. 
 
Performance Indicators: The competent teacher 
6M. Uses strategies and techniques for facilitating meaningful inclusion of individuals with disabilities.  
 
6N. Uses technology appropriately to accomplish instructional objectives.  
 
6O. Adapts the general curriculum and uses instructional strategies and materials according to characteristics of 

the learner.  
 
6P. Implements and evaluates individual learning objectives. 
__________________________________________________________________________________________ 
STANDARD 8 – Assessment  
The teacher understands various formal and informal assessment strategies and uses them to support the 
continuous development of all students. 
 
Knowledge Indicators: The competent teacher  
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8F. Knows legal provisions, regulations, and guidelines regarding assessment (and inclusion in statewide 
assessments) of individuals with disabilities.  

 
8G. Knows methods for monitoring progress of individuals with disabilities.  
 
8H. Knows strategies that consider the influence of diversity and disability on assessment, eligibility, 
programming, and placement of students with disabilities. 
 
Performance Indicators: The competent teacher 
8N. Collaborates with families and other professionals involved in the assessment of individuals with 

disabilities.  
 
8O. Uses various types of assessment procedures appropriately, including the adaptation of procedures for 

individual students in specific contexts.  
 
8P. Uses technology appropriately in conducting assessments and interpreting results.  
 
8Q. Uses assessment strategies and devices which are nondiscriminatory and take into consideration the impact 
of disabilities, methods of communication, cultural background, and primary language on measuring knowledge 
and performance of students. 
__________________________________________________________________________________________ 
STANDARD 9 - Collaborative Relationships  
The teacher understands the role of the community in education and develops and maintains collaborative 
relationships with colleagues, parents/guardians, and the community to support student learning and well-being. 
 
Knowledge Indicators: The competent teacher  
9F. Understands concerns of parents of individuals with disabilities and knows appropriate strategies to 

collaborate with parents in addressing these concerns.  
 
9G. Understands roles of individuals with disabilities, parents, teachers, and other school and community 
personnel in planning individualized education programs for students with disabilities. 
 
Performance Indicators: The competent teacher 
9O. Collaborates in the development of comprehensive individualized education programs for students with 

disabilities.  
 
9P. Coordinates and/or collaborates in directing the activities of a classroom para-educator, volunteer, or peer 

tutor.  
 
9Q. Collaborates with the student and family in setting instructional goals and charting progress of students 

with disabilities.  
 
9R. Communicates with team members about characteristics and needs of individuals with specific disabilities.  
 
9S. Implements and monitors individual students’ programs, working in collaboration with team members.  
 
9T. Demonstrates the ability to co-teach and co-plan. 
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__________________________________________________________________________________________ 
STANDARD 10 - Reflection and Professional Growth  
The teacher is a reflective practitioner who continually evaluates how choices and actions affect students, 
parents, and other professionals in the learning community and actively seeks opportunities to grow 
professionally. 
 
Knowledge Indicators: The competent teacher  
10D. Understands teachers’ attitudes and behaviors that positively or negatively influence behavior of 
individuals with disabilities. 
 
Performance Indicators: The competent teacher 
10I. Assesses his or her own needs for knowledge and skills related to teaching students with disabilities and 
seeks assistance and resources. 
__________________________________________________________________________________________ 
STANDARD 11 - Professional Conduct and Leadership  
The teacher understands education as a profession, maintains standards of professional conduct, and provides 
leadership to improve student learning and well-being. 
 
Knowledge Indicators: The competent teacher  
11G. Knows the roles and responsibilities of teachers, parents, students, and other professionals related to 

special education.  
 
11H. Knows identification and referral procedures for students with disabilities. 
 
Performance Indicators: The competent teacher 
11O. Demonstrates commitment to developing the highest educational and quality-of-life potential of 

individuals with disabilities.  
 
11P. Demonstrates positive regard for the culture, religion, gender, and sexual orientation of individual students 

and their families.  
 
11Q. Promotes and maintains a high level of integrity in the practice of the profession.  
 
11R. Complies with local, state, and federal monitoring and evaluation requirements related to students with 

disabilities.  
 
11S. Complies with local, state, and federal regulations and policies related to students with disabilities.  
 
11T. Uses a variety of instructional and intervention strategies prior to initiating a referral of a student for 
special education. 
 
 
 

 


